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The Efﬁcacy of a Training Program Based on the Environmental Education in
Developing the Environmental Literacy and Positive Attitudes Towards the
Environment for Faculty of Education, Science and Arts (FESA) Students,
UNRWA, Jordan.
Abstract
The study aimed to ﬁnd out the efﬁcacy of a training program in the Environmental Education in developing the environmental literacy and positive attitudes
towards the environment for FESA students, UNRWA, Jordan. The study sample
amounted to (74) female sophomore students randomly divided into two groups: an
experimental group which included (37) female students and a controlled group
which incorporated the same number of female students, (37). Both groups used to
study a life-science course. The said study training program was implemented on the
experimental group and received (12) study hours divided into (4) weeks, (3) hours
per week.
The training program prepared by the two researchers was used in the study
and was taught to the experimental group. An achievement test and attitude scale
prepared by the researchers were also employed in the fore-mentioned program. The
validity and reliability of the test were also calculated in addition to a result analysis.
The results showed that the experimental group excelled the controlled group in the
achievement test and attitudes scale. So the mean for the environmental literacy test
for the experimental group was (21.95 ) while the mean for the same test for the
controlled group was (16.32). According to the ANCOVA test applied in this study,
the differences between the two groups were signiﬁcant in favor of the experimental
group; moreover, the mean for the environmental attitudes scale for the experimental
group was (174.74), and the mean for the same scale for the controlled group was
(130.68). These differences were signiﬁcant in favor of the experimental group, so
these results pointed out the efﬁcacy of the applied training program in increasing
the environmental literacy and positive environmental attitudes.
Key Words: A training Program, Environmental Education, Environmental Literacy, FESA- UNRWA.
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ﻭﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻴﻬﺎ ،ﻭﺘﻨﻤﻴﺔ ﻤﻭﺍﺭﺩﻫﺎ ،ﻭﺠﺎﺀ ﺫﻟﻙ ﺘﺤﺕ ﻤﺴﻤﻰ ﺍﻻﻫﺘﻤﺎﻡ ﺒﺎﻟﺒﻴﺌﺔ.

ﻭﻴﺸﻴﺭ ﺍﻟﺴﻌﻭﺩ )2004ﺹ (16ﺇﻟﻰ ﺃﻥ ﺍﻟﺒﻴﺌﺔ ﻓﻲ ﺍﻟﻠﻐﺔ ﺍﺴﻡ ﻤﺸﺘﻕ ﻤﻥ ﺍﻟﻔﻌﻝ ﺍﻟﻤﺎﻀﻲ

ﺒﺎﺀ ﻭﺒﻭﺃ ﻭﻤﻀﺎﺭﻋﻪ ﻴﺒﻭﺀ ،ﻭﺘﺸﻴﺭ ﻤﻌﺎﺠﻡ ﺍﻟﻠﻐﺔ ﺍﻟﻌﺭﺒﻴﺔ ﺇﻟﻰ ﺃﻥ ﻫﺫﺍ ﺍﻟﻔﻌﻝ ﻗﺩ ﺍﺴﺘﺨﺩﻡ ﻓﻲ ﺃﻜﺜﺭ
ﻤﻥ ﻤﻌﻨﻰ ،ﻭﻟﻜﻥ ﺃﺸﻬﺭ ﻫﺫﻩ ﺍﻟﻤﻌﺎﻨﻲ ،ﻫﻭ ﻤﺎ ﻜﺎﻥ ﻓﻲ ﺃﺼﻠﻪ ﺍﻟﻠﻐﻭﻱ ﻴﺭﺠﻊ ﺇﻟﻰ ﺍﻟﻔﻌﻝ ﺒﺎﺀ

ﻭﻤﻀﺎﺭﻋﻪ ﻴﺒﻭﺀ ﺒﻤﻌﻨﻰ ﻨﺯﻝ ﻭﺃﻗﺎﻡ ،ﻭﻗﺩ ﺠﺎﺀ ﻓﻲ ﺍﻟﻤﻌﺠﻡ ﺍﻟﻭﺠﻴﺯ ﺒﻭﺃ ﻓﻼﻨﺎ ﻤﻨﺯﻻ ،ﺒﻤﻌﻨﻰ ﺃﻨﺯﻟﻪ،

ﻻ ﺃﻱ ﻨﺯﻟﺘﻪ،
ﻭﺒﻭﺃ ﺍﻟﻤﻨﺯﻝ ﺒﻤﻌﻨﻰ ﺃﻋﺩﻩ ،ﻭﺘﺒﻭﺃ ﻓﻼﻥ ﺍﻟﻤﻜﺎﻥ ﺃﻱ ﻨﺯﻟﻪ ﻭﺃﻗﺎﻡ ﻓﻴﻪ ،ﻭﺘﺒﻭﺃﺕ ﻤﻨﺯ ً

ﻭﺒﻭﺃﺕ ﺍﻟﺭﺠﻝ ﻤﻨﺯﻻ ﺃﻱ ﻫﻴﺄﺘﻪ ﻭﻤﻜﻨﺕ ﻟﻪ ﻓﻴﻪ ،ﻭﺍﻟﺒﻴﺌﺔ ﺘﻌﻨﻲ ﻓﻲ ﺍﻟﻠﻐﺔ ﺍﻟﻤﻨﺯﻝ ﻭﻫﻲ ﻤﺎ ﻴﺤﻴﻁ
ﺒﺎﻟﻔﺭﺩ ﺃﻭ ﺍﻟﻤﺠﺘﻤﻊ ﻭﻴﺅﺜﺭ ﻓﻴﻬﻤﺎ.

159

ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﻭﻴﺸﻴﺭ ﺍﻟﻁﺤﺎﻥ ) 2005ﺹ (13ﺇﻟﻰ ﺃﻥ ﻋﻠﻡ ﺍﻟﺒﻴﺌﺔ  Ecologyﻴﻌﻨﻲ ﺒﺎﻟﻴﻭﻨﺎﻨﻴﺔ ﻋﻠﻡ ﺍﻟﻤﺤﻴﻁ
ﻭﻗﺩ ﺍﺴﺘﺨﺩﻡ ﻫﺫﺍ ﺍﻟﻤﺼﻁﻠﺢ ﻋﺎﻡ 1866ﻡ ،ﻭﺘﻌﺭﻑ ﺍﻟﺒﻴﺌﺔ ﺒﺎﻟﻤﺤﻴﻁ ﺍﻟﻤﻌﻴﺸﻲ ﻟﻺﻨﺴﺎﻥ ،ﺃﻱ ﻜﻝ
ﻤﺎ ﻴﺤﻴﻁ ﺒﺎﻹﻨﺴﺎﻥ ﻭﺍﻟﺤﻴﻭﺍﻥ ﻭﺍﻟﻨﺒﺎﺕ ،ﺃﻭ ﻤﺎ ﻴﺅﺜﺭ ﻓﻲ ﺘﻜﻭﻴﻨﻪ ،ﺃﻭ ﻋﻠﻰ ﻨﻤﻭﻩ ،ﺃﻭ ﺴﻠﻭﻜﻪ،
ﻭﺒﻌﺒﺎﺭﺓ ﺃﺨﺭﻯ ﻫﻲ ﻤﺠﻤﻭﻋﺔ ﺍﻟﻅﺭﻭﻑ ﺍﻟﺨﺎﺭﺠﻴﺔ ﺍﻟﺘﻲ ﺘﺅﺜﺭ ﻋﻠﻰ ﺍﻟﻜﺎﺌﻥ ﺍﻟﺤﻲ ،ﻭﻨﻤﻁ ﺴﻠﻭﻜﻪ

ﺨﻼﻝ ﺤﻴﺎﺘﻪ.

ﻜﻤﺎ ﺃﻜﺩﺕ ﺃﺒﻭ ﻋﻴﻥ ) 2006ﺹ  (13ﺃﻥ ﺍﻟﺒﻴﺌﺔ ﺘﻤﺜﻝ ﺇﺠﻤﺎﻟﻲ ﺍﻷﺸﻴﺎﺀ ﺍﻟﺘﻲ ﺘﺤﻴﻁ ﺒﻨﺎ،

ﻭﺘﺅﺜﺭ ﻋﻠﻰ ﻭﺠﻭﺩ ﺍﻟﻜﺎﺌﻨﺎﺕ ﺍﻟﺤﻴﺔ ﻋﻠﻰ ﺴﻁﺢ ﺍﻷﺭﺽ ﻤﺘﻀﻤﻨﺔ ﺍﻟﻤﺎﺀ ،ﻭﺍﻟﻬﻭﺍﺀ ،ﻭﺍﻟﺘﺭﺒﺔ،
ﻭﺍﻟﻤﻌﺎﺩﻥ ،ﻭﺍﻟﻤﻨﺎﺥ ،ﻭﺍﻟﻜﺎﺌﻨﺎﺕ ﺍﻟﺤﻴﺔ .ﻜﻤﺎ ﻴﻤﻜﻥ ﻭﺼﻔﻬﺎ ﺒﺄﻨﻬﺎ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻷﻨﻅﻤﺔ ﺍﻟﻤﺘﺸﺎﺒﻜﺔ

ﻤﻊ ﺒﻌﻀﻬﺎ ﺒﻌﻀﺎ ﻟﺩﺭﺠﺔ ﺍﻟﺘﻌﻘﻴﺩ ﺍﻟﺘﻲ ﺘﺅﺜﺭ ،ﻭﺘﺤﺩﺩ ﺒﻘﺎﺀﻨﺎ ﻓﻲ ﻫﺫﺍ ﺍﻟﻌﺎﻟﻡ ﺍﻟﺼﻐﻴﺭ ﺍﻟﺫﻱ ﻨﺘﻌﺎﻤﻝ
ﻤﻌﻪ ﺒﺸﻜﻝ ﺩﻭﺭﻱ.

ﻭﻋﺭﻑ ﻁﻼﻓﺤﺔ ) 2010ﺹ  (59ﺍﻟﺒﻴﺌﺔ ﻋﻠﻰ ﺃﻨﻬﺎ ﻜﻝ ﻤﺎ ﻴﺤﻴﻁ ﺒﺎﻟﻔﺭﺩ ﺇﻨﺴﺎﻨﴼ ﻜﺎﻥ

ﺃﻡ ﺤﻴﻭﺍﻨﴼ ،ﻭﻴﻤﻜﻥ ﺃﻥ ﻴﺅﺜﺭ ﻓﻲ ﺘﻜﻭﻴﻨﻪ ،ﺃﻭ ﻨﻤﻭﻩ ،ﺃﻭ ﺴﻠﻭﻜﻪ .ﻓﻬﻲ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻟﻌﻭﺍﻤﻝ
ﻭﺍﻟﻅﺭﻭﻑ ﻭﺍﻷﺸﻴﺎﺀ ﺍﻟﺨﺎﺭﺠﻴﺔ ،ﺍﻟﻤﺎﺩﻴﺔ ﻭﺍﻟﺒﻴﻭﻟﻭﺠﻴﺔ ﻭﺍﻻﺠﺘﻤﺎﻋﻴﺔ ﺍﻟﺘﻲ ﻴﻤﻜﻥ ﺃﻥ ﺘﺅﺜﺭ ﻓﻲ
ﺍﻟﻔﺭﺩ ،ﻤﻨﺫ ﺒﺩﺀ ﺘﻜﻭﻴﻨﻪ ﺇﻟﻰ ﺁﺨﺭ ﺤﻴﺎﺘﻪ ﺒﺄﻴﺔ ﺼﻭﺭﺓ ﻭﻓﻲ ﺃﻱ ﻭﻗﺕ.

ﻭﻴﺫﻜﺭ ﺍﻟﺸﺭﺍﺡ ) 2004ﺹ  (18-19ﺃﻥ ﺍﻹﻨﺴﺎﻥ ﺠﺯﺀ ﻻ ﻴﺘﺠﺯﺃ ﻤﻥ ﺍﻟﺒﻴﺌﺔ ،ﻭﻴﺅﺜﺭ

ﻓﻴﻬﺎ ،ﻭﻴﺘﺄﺜﺭ ﺒﻬﺎ ،ﻭﻋﻠﻴﻪ ﻴﻘﻊ ﻋﺏﺀ ﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻴﻬﺎ ،ﻭﺘﻌﻤﻝ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻠﻰ ﺇﻜﺴﺎﺏ ﺍﻟﻔﺭﺩ

ﺍﻟﻤﻔﺎﻫﻴﻡ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺘﺭﺴﻴﺦ ﺍﻟﻭﻋﻲ ﺍﻟﻭﻁﻨﻲ ،ﻭﺍﻟﻤﺴﺅﻭﻟﻴﺔ ﺍﻟﺸﺭﻋﻴﺔ ،ﻭﺍﻷﺨﻼﻗﻴﺔ ،ﺘﺠﺎﻩ ﺍﻟﻤﺤﺎﻓﻅﺔ
ﻋﻠﻰ ﺍﻟﺒﻴﺌﺔ ،ﻭﻟﻬﺎ ﺘﺄﺜﻴﺭﺍﺕ ﻋﻠﻰ ﺘﻭﺠﻴﻪ ﺍﻟﺴﻠﻭﻙ ،ﻭﺒﻨﺎﺀ ﺍﻷﻓﻜﺎﺭ ﺍﻟﺒﻴﺌﻴﺔ ،ﺒﺸﻜﻝ ﺃﻜﺜﺭ ﻋﻤﻘﴼ ﺇﺫﺍ

ﻁﺒﻘﺕ ﻓﻲ ﺍﻟﻤﺭﺍﺤﻝ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﻤﺨﺘﻠﻔﺔ ،ﻭﺘﻌﻤﻝ ﻋﻠﻰ ﺘﻨﻤﻴﺔ ﺍﻟﻤﻬﺎﺭﺍﺕ ،ﻭﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭﺍﺕ،
ﻭﺍﻟﻤﺸﺎﺭﻜﺔ ﺍﻟﻔﺎﻋﻠﺔ ﻟﻠﻔﺌﺎﺕ ﺍﻻﺠﺘﻤﺎﻋﻴﺔ ﻓﻲ ﻤﻌﺎﻟﺠﺔ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺘﺭﻜﻴﺯ ﻋﻠﻰ ﺍﻟﻭﻋﻲ
ﺍﻟﺒﻴﺌﻲ ،ﻭﺘﻬﺩﻑ ﺇﻟﻰ ﺘﻌﺩﻴﻝ ﺴﻠﻭﻙ ﺍﻟﻨﺎﺱ ﻭﺍﻟﻘﺎﺩﺓ ﻭﺍﻟﻤﺴﺅﻭﻟﻴﻥ ﻤﻤﻥ ﺘﺘﺄﺜﺭ ﺍﻟﺒﻴﺌﺔ ﺒﻘﺭﺍﺭﺍﺘﻬﻡ.

ﻜﻤﺎ ﻴﻌﺭﻑ ﻋﺒﺩ ﺍﻟﺠﻭﺍﺩ ) 1996ﺹ (91ﺍﻟﺒﻴﺌﺔ ﺒﺄﻨﻬﺎ" ﻜﻝ ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﻁﺒﻴﻌﻴﺔ،

ﻭﺍﻟﺤﻴﻭﻴﺔ ﺍﻟﺘﻲ ﺘﻭﺠﺩ ﺤﻭﻝ ﻭﻋﻠﻰ ﺩﺍﺨﻝ ﺴﻁﺢ ﺍﻷﺭﺽ ،ﻓﺎﻟﻬﻭﺍﺀ ﻭﻤﻜﻭﻨﺎﺘﻪ ،ﻭﺍﻟﻁﺎﻗﺔ
ﻭﻤﺼﺎﺩﺭﻫﺎ ،ﻭﺍﻟﻤﻴﺎﻩ ﻭﺍﻷﻨﻬﺎﺭ ﻭﺍﻟﻤﺤﻴﻁﺎﺕ ،ﻭﺍﻟﺒﺤﺎﺭ ﻭﺍﻟﺘﺭﺒﺔ ،ﻭﻤﺎ ﻴﻌﻴﺵ ﻋﻠﻴﻬﺎ ،ﺃﻭ ﺒﺩﺍﺨﻠﻬﺎ ﻤﻥ
ﻨﺒﺎﺘﺎﺕ ﻭﺤﻴﻭﺍﻨﺎﺕ ،ﻭﺍﻹﻨﺴﺎﻥ ﻓﻲ ﻤﺠﺘﻤﻌﺎﺘﻪ ﺍﻟﻤﺨﺘﻠﻔﺔ ﺍﻟﻤﺘﺒﺎﻴﻨﺔ ﻜﻝ ﻫﺫﻩ ﺍﻟﻌﻨﺎﺼﺭ ﻤﺠﺘﻤﻌﺔ ﺘﻜﻭﻥ

ﺍﻟﺒﻴﺌﺔ".
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ﻭﻷﻫﻤﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻋﻘﺩﺕ ﻤﺅﺘﻤﺭﺍﺕ ﻋﻠﻰ ﺍﻟﻤﺴﺘﻭﻯ ﺍﻟﻌﺎﻟﻤﻲ ﺒﺩﺃﺕ ﻓﻲ ﻤﺅﺘﻤﺭ

ﺍﺴﺘﻭﻜﻬﻭﻟﻡ ) ،(1972ﻭﻤﺅﺘﻤﺭ ﺒﻠﻐﺭﺍﺩ ﻟﻠﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﺎﻡ ) ،(1975ﻭﻤﺅﺘﻤﺭ ﺘﺒﻠﻴﺴﻲ ﻟﻠﺘﺭﺒﻴﺔ
ﺍﻟﺒﻴﺌﻴﺔ ﻋﺎﻡ ) ،(1977ﻭﻓﻲ ﻤﺅﺘﻤﺭ ﻭﺸﻴﻠﻜﻭﻥ ﺒﺴﻭﻴﺴﺭﺍ ﻋﺎﻡ ) ،(1971ﻁﺎﻟﺏ ﺍﻹﺴﺭﺍﻉ ﻓﻲ

ﺇﺩﺨﺎﻝ ﺍﻟﻤﻔﺎﻫﻴﻡ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺩﺭﺍﺴﻴﺔ ،ﻭﻓﻲ ﻤﺅﺘﻤﺭ ﺭﻴﻭﺩﻱ ﺠﺎﻨﻴﺭﻭ ﺒﺎﻟﺒﺭﺍﺯﻴﻝ ﻋﺎﻡ

) ،(1992ﺤﻴﺙ ﺠﺎﺀ ﻟﻴﺅﻜﺩ ﻤﻥ ﺠﺩﻴﺩ ﺒﺄﻥ ﺍﻟﺒﻴﺌﺔ ﻤﺎ ﺯﺍﻟﺕ ﺘﻌﺎﻨﻲ ﺍﻻﺨﺘﻼﻻﺕ ﻭﺒﺸﻜﻝ ﺃﻜﺜﺭ
ﺨﻁﻭﺭﺓ ﻤﻥ ﺍﻟﺴﺎﺒﻕ ،ﻭﺠﺎﺀ ﻤﺅﺘﻤﺭ ﺠﻭﻫﺎﻨﺴﺒﻴﺭﺝ/ﺠﻨﻭﺏ ﺃﻓﺭﻴﻘﻴﺎ ) ،(2002ﻟﻴﻌﺯﺯ ﻗﺭﺍﺭﺍﺕ
ﻤﺅﺘﻤﺭ ﺭﻴﻭﺩﻱ ﺠﺎﻨﻴﺭﻭ) ،(1992ﻭﻤﺅﺘﻤﺭ ﺒﺎﻟﻲ ﺒﺈﻨﺩﻭﻨﻴﺴﻴﺎ) ،(2007ﻭﻫﺫﻩ ﺍﻟﻤﺅﺘﻤﺭﺍﺕ ﺍﻟﻌﺎﻟﻤﻴﺔ
ﺠﺎﺀﺕ ﻟﺘﺄﻜﺩ ﺃﻫﻤﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻤﻌﺎﻟﺠﺘﻬﺎ ﻓﻲ ﺇﻁﺎﺭ ﺩﻭﻟﻲ ﻭﺍﻟﺘﺤﺫﻴﺭ ﻤﻥ ﺨﻁﻭﺭﺓ ﺍﻟﻭﻀﻊ ﺇﺫﺍ

ﻟﻡ ﺘﺘﺒﻊ ﺇﺠﺭﺍﺀﺍﺕ ﺭﺸﻴﺩﺓ ﻭﺤﻜﻴﻤﺔ ،ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻰ ﺍﻟﺒﻴﺌﺔ ﻓﻲ ﺇﻁﺎﺭ ﺍﻟﻌﺎﻟﻡ ﺒﺄﻜﻤﻠﻪ.

ﺍﻟﺸﺭﺍﺡ ) ،2004ﺹ .(19-22

ﻭﻴﺒﻴﻥ ﺍﻟﻬﻴﺘﻲ ،ﻭﺍﻟﻤﻬﻨﺩﻱ ،ﻭﺇﺒﺭﺍﻫﻴﻡ )  ،2009ﺹ (79ﺃﻥ ﺍﻟﻌﻼﻗﺔ ﺒﻴﻥ ﺍﻟﺒﻴﺌﺔ ﻭﺍﻟﺘﻨﻤﻴﺔ

ﻋﻼﻗﺔ ﺘﺒﺎﺩﻟﻴﺔ ﻭﺘﻔﺎﻋﻠﻴﺔ ،ﻭﻴﺘﻁﻠﺏ ﺘﺤﻘﻴﻕ ﺍﻟﺘﻨﻤﻴﺔ ﺒﻜﺎﻤﻝ ﺃﺒﻌﺎﺩﻫﺎ ﺤﻤﺎﻴﺔ ﻤﺘﺯﺍﻤﻨﺔ ﻟﻠﺒﻴﺌﺔ،

ﻭﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻰ ﻤﻭﺍﺭﺩﻫﺎ ﺍﻟﻁﺒﻴﻌﻴﺔ ،ﻭﻤﻊ ﺘﻁﻭﺭ ﺍﻟﻨﻤﻭ ﺍﻻﻗﺘﺼﺎﺩﻱ ﺍﻋﺘﺒﺭﺕ ﺤﻤﺎﻴﺔ ﺍﻟﺒﻴﺌﺔ
ﻭﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻴﻬﺎ ﺠﺯﺀﴽ ﻻ ﻴﺘﺠﺯﺃ ﻤﻥ ﺍﻟﺒﻨﻴﺔ ﺍﻻﻗﺘﺼﺎﺩﻴﺔ ﻭﺍﻻﺠﺘﻤﺎﻋﻴﺔ ﻭﺍﻟﺜﻘﺎﻓﻴﺔ ﻟﻠﻤﺠﺘﻤﻊ ﻨﺘﻴﺠﺔ
ﻻﺭﺘﻔﺎﻉ ﺍﻟﻤﺴﺘﻭﻯ ﺍﻟﺘﻌﻠﻴﻤﻲ ،ﻭﺘﻨﺎﻤﻲ ﺍﻟﻭﻋﻲ ﺍﻟﻌﺎﻡ.

ﻭﺘﻌﺭﻑ ﺠﺎﺩ ) ،2004ﺹ  (95-96ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺒﺄﻨﻬﺎ ﺘﻠﻙ ﺍﻟﺠﻬﻭﺩ ﺍﻟﺘﻲ ﺘﺒﺫﻟﻬﺎ

ﺍﻟﻬﻴﺌﺎﺕ ﻭﺍﻟﻤﺅﺴﺴﺎﺕ ﺍﻟﺭﺴﻤﻴﺔ ،ﻭﻏﻴﺭ ﺍﻟﺭﺴﻤﻴﺔ ﻓﻲ ﺘﻭﻓﻴﺭ ﻗﺩﺭ ﻤﻥ ﺍﻟﻭﻋﻲ ﺍﻟﺒﻴﺌﻲ ﻟﻠﻤﻭﺍﻁﻨﻴﻥ

ﻜﺎﻓﺔ  ،ﻓﻲ ﻤﺨﺘﻠﻑ ﺍﻷﻋﻤﺎﻝ ﻭﺍﻟﻅﺭﻭﻑ ﺍﻟﺒﻴﺌﻴﺔ ،ﺤﻴﺙ ﻴﻜﻭﻥ ﻫﺫﺍ ﺍﻟﻭﻋﻲ ﺍﻟﺒﻴﺌﻲ ﺇﺴﻬﺎﻤﴼ ﻤﺒﺎﺸﺭﴽ
ﻓﻲ ﺘﻭﺠﻴﻪ ﺴﻠﻭﻙ ﻫﺅﻻﺀ ﺍﻷﻓﺭﺍﺩ ،ﻨﺤﻭ ﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻰ ﺒﻴﺌﺎﺘﻬﻡ ﺍﻟﻁﺒﻴﻌﻴﺔ ،ﻭﺍﻟﻤﺸﻴﺩﺓ ،ﺒﺸﺘﻰ

ﺍﻷﺴﺎﻟﻴﺏ ﻭﺍﻟﻭﺴﺎﺌﻝ ﺍﻟﺘﻲ ﺘﻤﻜﻨﻬﻡ ﻤﻥ ﺫﻟﻙ ﻭﺘﺘﻀﻤﻥ ﻫﺫﻩ ﺍﻟﻌﻤﻠﻴﺔ ﺘﺯﻭﻴﺩ ﺍﻟﻔﺭﺩ ﺒﺎﻟﻤﻌﻠﻭﻤﺎﺕ

ﻭﺍﻟﻤﻌﺎﺭﻑ ،ﻭﻤﺤﺎﻭﻟﺔ ﺇﻜﺴﺎﺒﻪ ﻤﻬﺎﺭﺍﺕ ﻤﻌﻴﻨﺔ ﻓﻲ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﺒﻴﺌﺔ ،ﺒﺤﻴﺙ ﻴﺘﻤﻜﻥ ﺍﻟﻔﺭﺩ ﻤﻥ
ﺘﻘﻴﻴﻡ ﺴﻠﻭﻜﻪ ﺫﺍﺘﻴﴼ ،ﻭﻓﻲ ﺍﻟﻭﻗﺕ ﻨﻔﺴﻪ ﻴﺘﻤﻜﻥ ﻤﻥ ﺘﻘﻴﻴﻡ ﻋﻨﺎﺼﺭ ﺍﻟﺒﻴﺌﺔ ﺍﻟﺘﻲ ﻴﺘﻌﺎﻤﻝ ﻤﻌﻬﺎ ،ﻭﺘﻬﺩﻑ

ﻋﻤﻠﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺇﻟﻰ ﺍﻟﻭﺼﻭﻝ ﺒﺎﻟﻔﺭﺩ ﺇﻟﻰ ﻤﺭﺤﻠﺔ ﺃﻥ ﻴﺘﺭﺠﻡ ﻤﺸﺎﻋﺭﻩ ،ﻭﺇﺤﺴﺎﺴﻪ
ﺒﺎﻟﻤﺸﻜﻼﺕ ،ﻭﺍﻟﻤﻭﺍﻗﻑ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﺨﺘﻠﻔﺔ ،ﺇﻟﻰ ﺴﻠﻭﻙ ﺇﻴﺠﺎﺒﻲ ﻨﺤﻭ ﻫﺫﻩ ﺍﻟﺒﻴﺌﺔ.

ﻭﻴﻘﻭﻝ ﻋﺭﺒﻴﺎﺕ ﻭﻤﺯﺍﻫﺭﺓ ) ،2009ﺹ  ( 33ﺇﻥ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺒﻴﺌﻲ ﻴﺴﻌﻰ ﺇﻟﻰ ﺇﻋﺩﺍﺩ
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﻤﻭﺍﻁﻥ ﻗﺎﺩﺭ ﻋﻠﻰ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﻋﻨﺎﺼﺭ ﺍﻟﺒﻴﺌﺔ ﻜﺎﻓﺔ ﺒﺤﻜﻤﺔ ﻭﺭﺸﺎﺩ ،ﻤﻥ ﺨﻼﻝ ﺇﻜﺴﺎﺒﻪ ﻤﺠﻤﻭﻋﺔ

ﻤﻥ ﺍﻟﻤﻌﺎﺭﻑ ﺍﻟﻼﺯﻤﺔ ﻟﻔﻬﻡ ﺍﻟﻌﻼﻗﺔ ﺍﻟﻤﺘﺒﺎﺩﻟﺔ ﺒﻴﻥ ﺍﻹﻨﺴﺎﻥ ﻭﺍﻟﺒﻴﺌﺔ ،ﻭﺘﻨﻤﻴﺔ ﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﻼﺯﻤﺔ
ﻟﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺃﻭ ﻤﻨﻊ ﺤﺩﻭﺜﻬﺎ ،ﻭﺘﻜﻭﻴﻥ ﻤﻨﻅﻭﻤﺔ ﺍﺘﺠﺎﻫﺎﺕ ﻭﻗﻴﻡ ﺘﺤﻜﻡ ﺴﻠﻭﻜﻪ ﻤﻊ
ﻋﻨﺎﺼﺭﻫﺎ ﻟﻐﺎﻴﺎﺕ ﺍﺘﺨﺎﺫ ﻗﺭﺍﺭﺍﺕ ﻭﺍﻋﻴﺔ ﺘﺠﺎﻩ ﺍﻟﺒﻴﺌﺔ ﻭﺍﻟﺘﻨﻤﻴﺔ ﺍﻟﻤﺴﺘﺩﺍﻤﺔ .

ﻴﻌﺭﻑ ﺴﻌﺎﺩﺓ ،ﻭﺃﺒﻭ ﺤﻠﻭ ،ﻭﻤﺭﻋﻲ ،ﻭﺤﺴﻥ ) ،1985ﺹ  (28ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺒﺄﻨﻬﺎ

ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻲ ﻴﺘﻡ ﻤﻥ ﺨﻼﻟﻬﺎ ﺯﻴﺎﺩﺓ ﺍﻟﻭﻋﻲ ﺍﻟﺒﻴﺌﻲ ﺒﻴﻥ ﺍﻟﻁﻠﺒﺔ ،ﻋﻥ ﻁﺭﻴﻕ ﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻰ ﺍﻟﺒﻴﺌﺔ

ﻤﻥ ﺍﻟﺘﻠﻭﺙ ،ﻭﺇﺒﻘﺎﺌﻬﺎ ﻨﻅﻴﻔﺔ ﺤﺘﻰ ﻴﺘﻤﺘﻊ ﺍﻹﻨﺴﺎﻥ ﺒﺠﻤﺎﻟﻬﺎ ﻭﻨﻅﺎﻓﺘﻬﺎ ،ﻭﺍﻟﻌﻤﻝ ﻋﻠﻰ ﺘﺭﺸﻴﺩ

ﺍﺴﺘﻐﻼﻝ ﻤﺼﺎﺩﺭﻫﺎ ﺍﻟﻤﺨﺘﻠﻔﺔ ﺒﻁﺭﻴﻘﺔ ﻋﻘﻼﻨﻴﺔ ،ﻭﺍﻟﺸﻌﻭﺭ ﺒﻤﺸﻜﻼﺘﻬﺎ ﺍﻟﻌﺩﻴﺩﺓ ،ﻭﺒﺫﻝ ﺍﻟﺠﻬﻭﺩ
ﻟﺤﻠﻬﺎ ،ﻭﺘﺤﺴﻴﻥ ﻋﻼﻗﺔ ﺍﻹﻨﺴﺎﻥ ﺒﺎﻟﻁﺒﻴﻌﺔ.

ﻭﻜﻤﺎ ﻴﻌﺭﻑ ﺃﺒﻭ ﺤﻠﻭ ،ﻭﻤﺭﻋﻲ ،ﻭﺨﺭﻴﺸﺔ ، 2004) ،ﺹ  (280ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺒﺄﻨﻬﺎ

ﻤﺴﺎﻋﺩﺓ ﺍﻟﻔﺭﺩ ﻋﻠﻰ ﺍﻟﻨﻤﻭ ﻭﺍﻟﺘﻁﻭﺭ ،ﻭﺘﻨﻤﻴﺔ ﺍﺘﺠﺎﻫﺎﺘﻪ ﻭﻤﻔﺎﻫﻴﻤﻪ ﻭﻤﻬﺎﺭﺍﺘﻪ ،ﻭﻗﺩﺭﺍﺘﻪ ،ﻭﺘﻌﺩﻴﻝ
ﺴﻠﻭﻜﻪ ﻓﻲ ﺍﺘﺠﺎﻩ ﻤﻌﻴﻥ ،ﻭﺒﺫﻟﻙ ﺘﺼﺒﺢ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻤﻠﻴﺔ ﺘﻨﻤﻴﺔ ﻭﺘﻁﻭﻴﺭ ﺍﺘﺠﺎﻫﺎﺕ ﺍﻟﻔﺭﺩ،

ﻭﻤﻔﺎﻫﻴﻤﻪ ﻭﻤﻬﺎﺭﺍﺘﻪ ،ﻭﻗﺩﺭﺍﺘﻪ ﻭﺘﻌﺩﻴﻝ ﺴﻠﻭﻜﻪ ﺘﺠﺎﻩ ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﻁﺒﻴﻌﻴﺔ ﻭﺍﻟﺤﻴﻭﻴﺔ ﺍﻟﺘﻲ ﺘﻭﺠﺩ

ﺤﻭﻝ ﺴﻁﺢ ﺍﻟﻜﺭﺓ ﺍﻷﺭﻀﻴﺔ.

ﻭﻴﺅﻜﺩ ﺍﻟﻠﻘﺎﻨﻲ ،ﻭﻤﺤﻤﺩ ) ،1999ﺹ  (13ﺃﻥ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻫﻲ ﺘﺭﺒﻴﺔ ﺍﻟﻔﺭﺩ ﻟﻴﺴﻠﻙ

ﺴﻠﻭﻜﴼ ﺭﺸﻴﺩﴽ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﺍﻟﺘﻲ ﻴﻌﻴﺵ ﻓﻴﻬﺎ ﺒﺎﻟﻤﻌﻨﻰ ﺍﻟﺸﺎﻤﻝ ﺍﻟﻭﺍﺴﻊ ﻟﻠﺒﻴﺌﺔ ،ﻓﻴﺴﺘﺜﻤﺭ ﺇﻤﻜﺎﻨﺎﺘﻪ،
ﻭﻴﺘﻌﺎﻤﻝ ﻤﻌﻬﺎ ﺒﺭﻓﻕ ﻟﻜﻲ ﻴﺴﺘﻤﺭ ﻓﻲ ﺍﻟﻌﻁﺎﺀ ،ﻤﻤﺎ ﻴﻭﻓﺭ ﺤﻴﺎﺓ ﻫﻨﻴﺌﺔ ﻟﻺﻨﺴﺎﻥ ﻓﻲ ﺍﻟﺤﺎﻀﺭ

ﻭﺍﻟﻤﺴﺘﻘﺒﻝ.

ﻭﺘﻌﺎﻟﺞ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻌﻼﻗﺎﺕ ﺍﻟﻘﺎﺌﻤﺔ ﺒﻴﻥ ﺍﻹﻨﺴﺎﻥ ﻭﺍﻟﺒﻴﺌﺔ ،ﻭﻀﺭﻭﺭﺓ ﺤﻤﺎﻴﺔ ﺍﻷﻨﻅﻤﺔ

ﺍﻟﺒﻴﺌﻴﺔ ﻋﻥ ﻁﺭﻴﻕ ﻨﺸﺭ ﺍﻟﻭﻋﻲ ﺍﻟﺒﻴﺌﻲ ﻭﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ.
ﻭﻴﻌﺩ ﺍﻟﺸﺨﺹ ﻤﺜﻘﻔﺎ ﺒﻴﺌﻴﴼ ﺇﺫﺍ ﺍﺘﺼﻑ ﺒﺎﻟﺼﻔﺎﺕ ﺍﻵﺘﻴﺔ:

 .1ﻴﻠﻡ ﺒﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﺔ ﻭﻴﺘﻁﻠﺏ ﺫﻟﻙ ﻓﻬﻡ ﺍﻟﻌﻼﻗﺎﺕ ﺍﻟﻤﺘﺒﺎﺩﻟﺔ ﺒﻴﻥ ﺍﻷﻓﺭﺍﺩ ﻭﺒﻴﺌﺘﻬﻡ.
 .2ﻴﺤﺎﻓﻅ ﻋﻠﻰ ﺍﻟﺘﻭﺍﺯﻥ ﺍﻟﺒﻴﺌﻲ.
 .3ﻴﻬﺘﻡ ﺒﺎﻟﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﻴﺔ.

 .4ﻴﺤﺎﻓﻅ ﻋﻠﻰ ﺍﻟﻤﻭﺍﺭﺩ ﺍﻟﺒﻴﺌﻴﺔ.
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 .5ﻴﻘﺩﻡ ﺍﻟﺩﻋﻡ ﺍﻟﻤﺎﺩﻱ ﻭﺍﻟﻤﻌﻨﻭﻱ ﻟﻠﻤﺸﺎﺭﻴﻊ ﺍﻟﺒﻴﺌﻴﺔ )ﺨﻭﺍﻟﺩﺓ(2006 ،

ﻭﺃﻭﻀﺢ ﺍﻟﺼﺒﺎﺭﻴﻨﻲ ) (1998ﺃﻥ ﻟﻠﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻤﺴﺘﻭﻴﺎﺕ ﺜﻼﺜﺔ:

ﺃﻭﻻً:

ﺍﻟﻤﺴﺘﻭﻯ ﺍﻻﺴﻤﻲ :ﺤﻴﺙ ﻴﻤﺘﻠﻙ ﺍﻟﻔﺭﺩ ﻓﻴﻪ ﻤﻌﺭﻓﺔ ﻤﻔﺎﻫﻴﻤﻴﺔ ﺒﺒﻌﺽ ﺍﻟﻤﺼﻁﻠﺤﺎﺕ

ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻴﻤﻠﻙ ﺩﺭﺠﺔ ﻤﻥ ﺍﻟﻭﻋﻲ ﻭﺍﻟﺤﺴﺎﺴﻴﺔ ﺘﺠﺎﻩ ﺍﻟﺒﻴﺌﺔ ﻭﺍﻷﻨﻅﻤﺔ ﺍﻟﺒﻴﺌﻴﺔ.
ﺜﺎﻨﻴﴼ:

ﺍﻟﻤﺴﺘﻭﻯ ﺍﻟﻭﻅﻴﻔﻲ :ﺤﻴﺙ ﻴﻤﺘﻠﻙ ﺍﻟﻔﺭﺩ ﻤﻌﺭﻓﺔ ﺠﻴﺩﺓ ﺤﻭﻝ ﺍﻟﻁﺒﻴﻌﺔ ﻭﺍﻟﺘﻔﺎﻋﻼﺕ ﺒﻴﻥ

ﺍﻷﻨﻅﻤﺔ ﺍﻟﻁﺒﻴﻌﻴﺔ ﻭﺍﻷﻨﻅﻤﺔ ﺍﻟﺒﺸﺭﻴﺔ ،ﻭﻟﺩﻴﺔ ﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﺒﻌﺽ ﺍﻟﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﻴﺔ.
ﺜﺎﻟﺜﺎ:

ﻤﻌﻤﻘﺔ ﻓﻲ ﺍﻟﻤﻭﻀﻭﻋﺎﺕ
ﻤﺴﺘﻭﻯ ﺍﻟﻌﻤﻠﻴﺎﺕ :ﻴﻤﺘﻠﻙ ﺍﻟﻔﺭﺩ ﻀﻤﻥ ﻫﺫﺍ ﺍﻟﻤﺴﺘﻭﻯ ﻗﻴﻤﴼ ّ
ﺍﻟﺒﻴﺌﻴﺔ ﻭﻟﺩﻴﻪ ﻋﺎﺩﺍﺕ ﺴﻠﻴﻤﺔ ﻭﺴﻠﻭﻜﺎﺕ ﻤﻨﺎﺴﺒﺔ ﻟﻠﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﺒﻴﺌﺔ.
ﺃﻤﺎ ﻤﺼﺎﺩﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻓﻬﻲ ﺍﻷﺴﺭﺓ ﻭﺍﻟﻤﺠﺘﻤﻊ ،ﻭﺩﻭﺭ ﺍﻟﻌﺒﺎﺩﺓ ،ﻭﺍﻟﺠﻤﻌﻴﺎﺕ،

ﻭﻭﺴﺎﺌﻝ ﺍﻹﻋﻼﻡ ﻭﺍﻟﻤﺩﺭﺴﺔ ،ﻭﻜﻠﻴﺎﺕ ﺇﻋﺩﺍﺩ ﻭﺘﺩﺭﻴﺏ ﺍﻟﻤﻌﻠﻤﻴﻥ ،ﻟﺫﻟﻙ ﻴﻨﺒﻐﻲ ﺃﻥ ﺘﺘﻀﻤﻥ ﺒﺭﺍﻤﺞ

ﺇﻋﺩﺍﺩ ﺍﻟﻤﻌﻠﻤﻴﻥ.

 -ﺨﻠﻔﻴﺔ ﺃﻜﺎﺩﻴﻤﻴﺔ ﺤﻭﻝ ﺍﻟﻤﻌﺭﻓﺔ ﺍﻟﻤﻔﺎﻫﻴﻤﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ.

 -ﺘﺩﺭﻴﺏ ﺍﻟﻤﻌﻠﻤﻴﻥ ﻋﻠﻰ ﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ.

 -ﺒﻨﺎﺀ ﻤﻭﺍﻗﻑ ﺇﻴﺠﺎﺒﻴﺔ ﺍﺘﺠﺎﻩ ﺍﻟﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺍﻟﻤﻭﻀﻭﻋﺎﺕ ﺍﻵﺘﻴﺔ :ﻤﻔﺎﻫﻴﻡ ﺍﻟﺒﻴﺌﺔ،

ﺍﻟﻨّﻅﺎﻡ ﺍﻟﺒﻴﺌﻲ ،ﻗﻭﺍﻨﻴﻥ ﺍﻟﺒﻴﺌﺔ ،ﻋﻨﺎﺼﺭ ﺍﻟﻨﻅﺎﻡ ﺍﻟﺒﻴﺌﻲ.
 ﺍﻟﺘﺸﺭﻴﻌﺎﺕ ﻭﺍﻟﺴﻴﺎﺴﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ. -ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ.

 -ﺘﻨﻤﻴﺔ ﺍﻟﻘﻴﻡ ﻭﺍﻷﺨﻼﻗﻴﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ) .ﺨﻭﺍﻟﺩﺓ(2006،

ﺃﻤﺎ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻴﻌﺭﻓﻪ ﺍﻴﻜﻥ) (Aikenﺍﻟﻤﺸﺎﺭ ﺇﻟﻴﻪ ﻓﻲ ﻫﺯﺍﻉ ) (2004ﺒﺄﻨﻪ

ﺍﺴﺘﻌﺩﺍﺩ ﻤﻜﺘﺴﺏ ﻤﻥ ﻗﺒﻝ ﺍﻟﻔﺭﺩ ﻟﻴﺴﺘﺠﻴﺏ ﺴﻠﺒﴼ ﺃﻭ ﺇﻴﺠﺎﺒﻴﴼ ﻟﺒﻌﺽ ﺍﻟﻤﻭﺍﻗﻑ ،ﻭﻴﻤﻜﻥ ﺍﻟﻨﻅﺭ ﺇﻟﻰ
ﺍﻻﺘﺠﺎﻩ ﻋﻠﻰ ﺃﻨﻪ ﻤﻴﻝ ﺍﻟﻔﺭﺩ ﻟﺘﻘﻭﻴﻡ ﺍﻷﺸﻴﺎﺀ ﻭﺍﻟﻤﻭﻀﻭﻋﺎﺕ ﺍﻟﻤﺨﺘﻠﻔﺔ ،ﻭﻟﻼﺘﺠﺎﻩ ﺜﻼﺜﺔ ﻤﻜﻭﻨﺎﺕ

ﻤﻜﻭﻥ ﻤﻌﺭﻓﻲ) ،(Cognitive Componentﻭﻤﻜﻭﻥ ﻋﺎﻁﻔﻲ ،(Affective Component
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

)ﻭﻤﻜﻭﻥ ﺴﻠﻭﻜﻲ) .(Behavioral Componentﻭﻴﻌﺭﻓﻪ ﺸﻠﺒﻲ ) (1990ﺒﺄﻨﻪ ﺍﻟﺤﺱ ﺘﺠﺎﻩ
ﺍﻟﻤﺸﻜﻼﺕ ﻭﺍﻟﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺫﻱ ﻴﺘﻜﻭﻥ ﻤﻥ ﺨﻼﻝ ﺘﻔﺎﻋﻠﻪ ﻤﻊ ﻤﻜﻭﻨﺎﺕ ﺍﻟﺒﻴﺌﺔ ﻭﻋﻨﺎﺼﺭﻫﺎ،
ﻭﻤﻭﺍﺭﺩﻫﺎ ﺍﻟﻤﺨﺘﻠﻔﺔ ،ﻭﻫﺫﺍ ﺍﻟﻤﻭﻗﻑ ﻴﻅﻬﺭ ﻓﻲ ﺼﻭﺭﺓ ﺍﻟﻤﻭﺍﻓﻘﺔ ﺃﻭ ﺍﻟﺭﻓﺽ ،ﻭﻴﻨﻌﻜﺱ ﺫﻟﻙ ﻋﻠﻰ

ﺴﻠﻭﻙ ﺍﻟﻔﺭﺩ ﺍﻟﺴﻠﺒﻲ ،ﺃﻭ ﺍﻹﻴﺠﺎﺒﻲ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ.

ﻭﻴﺸﻴﺭ ﻫﺯﺍﻉ ) (2004ﺇﻟﻰ ﺃﻥ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺫﻱ ﻴﺅﺩﻱ ﺇﻟﻰ ﺇﻜﺴﺎﺏ ﺍﻟﻁﻠﺒﺔ ﺍﺘﺠﺎﻫﺎﺕ

ﺍﻴﺠﺎﺒﻴﺔ ﻴُﻌ ّﺩ ﺃﻜﺜﺭ ﻨﻔﻌﴼ ﻤﻥ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺫﻱ ﻴﺅﺩﻱ ﺇﻟﻰ ﻤﺠﺭﺩ ﺘﺯﻭﻴﺩ ﺍﻟﻁﻠﺒﺔ ﺒﺎﻟﻤﻌﺭﻓﺔ ﻭﺍﻟﻤﻌﻠﻭﻤﺎﺕ
ﺍﻟﺘﻲ ﺘﺨﻀﻊ ﻟﻌﻭﺍﻤﻝ ﺍﻟﻨﺴﻴﺎﻥ ،ﺒﻴﻨﻤﺎ ﻴﻅﻝ ﺃﺜﺭ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺩﺍﺌﻤﴼ ،ﻭﻨﺠﺎﺡ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ
ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻹﻴﺠﺎﺒﻴﺔ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﻴﻌﺘﻤﺩ ﻋﻠﻰ ﻁﺒﻴﻌﺔ ﻤﺎ ﻴﻘﺩﻡ ﻟﻬﻡ ﻤﻥ ﻤﻌﻠﻭﻤﺎﺕ ﻭﻅﻴﻔﻴﺔ ﻭﻤﻌﺎﺼﺭﺓ

ﻭﻤﻭﺜﻭﻗﺔ ،ﻭﻁﺭﻴﻘﺔ ﺘﻨﺎﻭﻟﻬﺎ ،ﻀﻤﻥ ﻤﺴﺎﻗﺎﺕ ﺃﻭ ﺒﺭﺍﻤﺞ ﺘﺩﺭﻴﺒﻴﺔ .ﻭﻴﻤﻜﻥ ﺍﻟﻘﻭﻝ ﺃﻥ ﺍﻻﺘﺠﺎﻫﺎﺕ

ﺘﻭﻓﺭ ﺍﻟﺩﺍﻓﻌﻴﺔ ﻟﺒﺫﻝ ﺍﻟﻁﺎﻟﺏ ﻤﺯﻴﺩ ﻤﻥ ﺍﻟﺠﻬﺩ ﻓﻲ ﺴﺒﻴﻝ ﻓﻬﻡ ﺃﻓﻀﻝ ﻟﻠﻤﻌﺭﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺘﺠﺴﺩ

ﺍﻻﻟﺘﺯﺍﻡ ﺒﻤﻨﺤﻰ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ،ﻭﺘﻘﻭﻴﻡ ﺍﻟﻤﻌﻠﻭﻤﺎﺕ ،ﻭﺍﻷﻓﻜﺎﺭ ،ﻭﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭﺍﺕ ،ﻭﺘﺯﻴﺩ ﻤﻥ
ﺍﻫﺘﻤﺎﻡ ﺍﻟﻁﻠﺒﺔ ﻭﺍﻨﺸﻐﺎﻟﻬﻡ ﺒﺎﻟﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﻴﺔ ﻭﺍﻟﻤﺴﺎﻫﻤﺔ ﻓﻲ ﺇﻴﺠﺎﺩ ﺤﻠﻭﻝ ﻤﺴﺘﻘﺒﻠﻴﺔ.

ﻭﻷﻫﻤﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺤﻴﺎﺘﻨﺎ ﺍﻟﺤﺎﻀﺭﺓ ﻭﺍﻟﻤﺴﺘﻘﺒﻠﻴﺔ ،ﻓﺈﻥ ﺒﻌﺽ ﺍﻟﺠﺎﻤﻌﺎﺕ

ﺍﻷﺭﺩﻨﻴﺔ ﺍﻟﻌﺎﻤﺔ ﻤﻨﻬﺎ ﻭﺍﻟﺨﺎﺼﺔ ،ﺃﻓﺭﺩﺕ ﻤﺴﺎﻗﴼ ﻴﺩﺭﺱ ﻓﻴﻬﺎ ﻤﻥ ﺃﺠﻝ ﺘﺯﻭﻴﺩ ﺍﻟﻁﻠﺒﺔ ﺒﺎﻟﻤﻬﺎﺭﺍﺕ
ﺍﻟﻤﺘﺼﻠﺔ ﻓﻲ ﻫﺫﻩ ﺍﻟﻤﺎﺩﺓ ،ﻭﺘﺤﻘﻴﻕ ﺃﻫﺩﺍﻓﻬﺎ ،ﻭﻓﻲ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ ﺍﻟﺘﺎﺒﻌﺔ ﻟﻸﻨﺭﻭﺍ،

ﺨﺼﺼﺕ ﻤﺎﺩﺓ ﺩﺭﺍﺴﻴﺔ ﺘﺤﺕ ﻤﺴﻤﻰ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻜﻤﺘﻁﻠﺏ ﺠﺎﻤﻌﺔ ﺍﺨﺘﻴﺎﺭﻱ ،ﻤﻥ ﺃﺠﻝ ﺇﻜﺴﺎﺏ

ﺍﻟﻁﻠﺒﺔ ﻭﺘﺯﻭﻴﺩﻫﻡ ﺒﺎﻟﻤﻌﺎﺭﻑ ،ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ،ﻭﺍﻟﻘﻴﻡ ﺍﻟﻼﺯﻤﺔ ﻟﻠﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﺒﻴﺌﺔ ﺒﻜﻝ

ﻤﺴﺅﻭﻟﻴﺔ ﻤﻥ ﺃﺠﻝ ﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻴﻬﺎ ،ﻭﺩﻴﻤﻭﻤﺘﻬﺎ.

ﻤﻥ ﻫﻨﺎ ،ﺠﺎﺀﺕ ﺃﻫﻤﻴﺔ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺘﻲ ﺴﻌﺕ ﺇﻟﻰ ﺍﺴﺘﻘﺼﺎﺀ ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ

ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻨﺩ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ /ﻭﻜﺎﻟﺔ ﺍﻟﻐﻭﺙ،

ﻭﻜﺫﻟﻙ ﺃﺜﺭﻩ ﻓﻲ ﺒﻨﺎﺀ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻹﻴﺠﺎﺒﻴﺔ.
ﻤﺸﻜﻠﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻭﺃﺴﺌﻠﺘﻬﺎ:

ﺘﺘﻤﺜﻝ ﻤﺸﻜﻠﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻓﻲ ﻤﺤﺎﻭﻟﺘﻬﺎ ﺍﻹﺠﺎﺒﺔ ﻋﻥ ﺍﻟﺴﺅﺍﻟﻴﻥ ﺍﻵﺘﻴﻴﻥ:
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 -ﻤﺎ ﺃﺜﺭ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ

ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ /ﻭﻜﺎﻟﺔ ﺍﻟﻐﻭﺙ؟

 -ﻤﺎ ﺃﺜﺭ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻹﻴﺠﺎﺒﻴﺔ

ﻟﺩﻯ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ /ﻭﻜﺎﻟﺔ ﺍﻟﻐﻭﺙ؟
ﺃﻫﻤﻴﺔ ﺍﻟﺩﺭﺍﺴﺔ:

ﺘﻨﺒﻊ ﺃﻫﻤﻴﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻓﻲ ﺘﺼﺩﻴﻬﺎ ﻟﻠﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺒﺎﻋﺘﺒﺎﺭﻫﻤﺎ ﻤﻥ

ﺍﻟﻤﺠﺎﻻﺕ ﺍﻟﺘﻲ ﺍﻫﺘﻤﺕ ﺒﻬﺎ ﺍﻟﺩﻭﻝ ﺍﻟﻤﺘﻘﺩﻤﺔ ،ﻭﺍﻟﻨﺎﻤﻴﺔ ﻋﻠﻰ ﺤﺩ ﺴﻭﺍﺀ؛ ﻭﺫﻟﻙ ﻷﻥ ﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﺔ

ﺒﺩﺃﺕ ﺘﺩﻕ ﻨﺎﻗﻭﺱ ﺍﻟﺨﻁﺭ ،ﻓﻜﺎﻥ ﻻ ﺒﺩ ﻤﻥ ﺇﻋﺩﺍﺩ ﺍﻟﻁﻠﺒﺔ ﻓﻲ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻓﻲ ﻤﺠﺎﻝ

ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﺤﻴﺙ ُﺩ ّﺭﺒﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﺩﺓ ﺸﻬﺭ ﻓﻲ ﻤﻭﻀﻭﻋﺎﺕ ﺒﻴﺌﻴﺔ ﻤﺨﺘﻠﻔﺔ ﻓﻲ ﻫﺫﻩ
ﺍﻟﺩﺭﺍﺴﺔ .ﻜﺫﻟﻙ ﺴﺎﻫﻤﺕ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻓﻲ ﺇﻴﺠﺎﺩ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻤﺤﻜﻡ ،ﻴﻤﻜﻥ ﺘﻭﻅﻴﻔﻪ ﻓﻲ
ﺘﺩﺭﻴﺏ ﺍﻟﻁﻠﺒﺔ ﻓﻲ ﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ.

ﻤﺤﺩﺩﺍﺕ ﺍﻟﺩﺭﺍﺴﺔ:

 -ﺍﻗﺘﺼﺭﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﻋﻴﻨﺔ ﻤﻥ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﺘﺨﺼﺹ ﻤﻌﻠﻡ

ﺼﻑ ﻤﻥ ﻤﺴﺘﻭﻯ ﺍﻟﺴﻨﺔ ﺍﻟﺜﺎﻨﻴﺔ ﻟﻠﻌﺎﻡ ﺍﻟﺩﺭﺍﺴﻲ .2011/2012

 ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﻤﻌ ّﺩ ﻷﻏﺭﺍﺽ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ. -ﺃﺩﺍﺘﺎ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻻﺨﺘﺒﺎﺭ ﺍﻟﺘﺤﺼﻴﻠﻲ ﻓﻲ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ.

ﺍﻟﺘﻌﺭﻴﻔﺎﺕ ﺍﻹﺠﺭﺍﺌﻴﺔ

ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ :ﻤﺎﺩﺓ ﺘﺩﺭﻴﺒﻴﺔ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺍﺸﺘﻤﻠﺕ ﻋﻠﻰ ﻤﻌﺎﺭﻑ ﻭﺨﺒﺭﺍﺕ

ﻓﻲ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﺸﺘﻤﻠﺕ ﻋﻠﻰ ﺍﻟﻨﻅﺭﺓ ﺍﻟﺸﺎﻤﻠﺔ ،ﻭﻤﻔﺎﻫﻴﻡ ﺒﻴﺌﻴﺔ ﺃﺴﺎﺴﻴﺔ ،ﻭﻤﻔﻬﻭﻡ ﺍﻟﺘﺭﺒﻴﺔ
ﺍﻟﺒﻴﺌﻴﺔ،

ﻭﻤﺸﻜﻼﺕ ﺒﻴﺌﻴﺔ ،ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ،ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ،ﻭﺍﻟﺴﻴﺎﺴﺎﺕ ،ﻭﺍﻟﺘﺸﺭﻴﻌﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ.

ﻭﻤﻭﺍﻗﻑ ﺘﻁﺒﻴﻘﻴﺔ ،ﻭﺃﻤﺜﻠﺔ ﻋﻤﻠﻴﺔ.

ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ:ﻤﻌﺭﻓﺔ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﻠﺘﺤﻕ ﺒﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻓﻲ ﺍﻟﻤﻔﺎﻫﻴﻡ ﻭﺍﻟﻤﻌﺎﺭﻑ

ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﻤﻔﺎﻫﻴﻡ ﺍﻷﺴﺎﺴﻴﺔ ،ﻭﺍﻟﺴﻴﺎﺴﺎﺕ ،ﻭﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﻘﻴﻡ ،ﻭﺍﻟﻤﻬﺎﺭﺍﺕ،
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﻭﻴﻌﺒﺭ ﻋﻨﻪ ﺇﺠﺭﺍﺌﻴﺎ ﺒﺎﻟﺩﺭﺠﺔ ﺍﻟﺘﻲ ﻴﺤﺼﻝ ﻋﻠﻴﻬﺎ ﺍﻟﻁﺎﻟﺏ ﻓﻲ ﻀﻭﺀ ﺍﻻﺨﺘﺒﺎﺭ ﺍﻟﻤﻌ ّﺩ ﻟﺫﻟﻙ.
ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ :ﻭﺘﻌﺒﺭ ﻋﻥ ﻤﺸﺎﻋﺭ ﺍﻟﺘﻘﺒﻝ ﺃﻭ ﺍﻟﺭﻓﺽ ﻟﻠﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺘﻘﺎﺱ ﻓﻲ

ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺎﻟﺩﺭﺠﺔ ﺍﻟﺘﻲ ﺘﺤﺼﻠﻬﺎ ﺍﻟﻁﺎﻟﺒﺎﺕ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﻌ ّﺩ ﻟﻬﺫﻩ
ﺍﻟﺩﺭﺍﺴﺔ.
ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ :ﻫﻲ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻲ ﺘﻘﻭﻡ ﻋﻠﻰ ﻓﻬﻡ ﺍﻟﻌﻼﻗﺔ ﺍﻟﻤﺘﺒﺎﺩﻟﺔ ﺒﻴﻥ ﺍﻹﻨﺴﺎﻥ ﻭﺍﻟﺒﻴﺌﺔ،

ﺒﻬﺩﻑ ﺘﻁﻭﻴﺭ ﺍﻟﻤﻌﺭﻓﺔ ﺍﻟﻌﻠﻤﻴﺔ ،ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺒﻴﺌﺔ ،ﻭﺘﻨﻤﻴﺔ ﺍﻟﻭﻋﻲ ،ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ،ﻭﺍﻻﺘﺠﺎﻫﺎﺕ
ﺍﻹﻴﺠﺎﺒﻴﺔ ،ﻭﺍﻋﺘُﻤﺩ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ ﺃُﻋ ّﺩ ﺨﺼﻴﺼﴼ ﻟﻬﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ

ﻟﻤﻌﺎﻟﺠﺔ ﺍﻟﻤﻌﺭﻓﺔ ﺍﻟﻌﻠﻤﻴﺔ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺘﻌﺒﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻥ ﺍﻟﺠﺎﻨﺏ ﺍﻹﺠﺭﺍﺌﻲ ﻟﻠﺘﺭﺒﻴﺔ

ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺘﻲ ﻴﻤﻜﻥ ﻗﻴﺎﺴﻬﺎ ﻤﻥ ﺨﻼﻝ ﺍﺨﺘﺒﺎﺭﺍﺕ ﻤﺤﻜّﻤﺔ ﻭﻤﻘﻨﻨﺔ.
ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ:

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﺒﻨﻲ ﻓﺎﺭﺱ ) (2010ﺤﻭﻝ ﻤﻌﺎﻴﻴﺭ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﺘﻀﻤﻨﺔ ﻓﻲ ﻤﻨﻬﺎﺝ

ﺍﻟﺠﻐﺭﺍﻓﻴﺎ ﻟﻠﺼﻑ ﺍﻟﻌﺎﺸﺭ ﻓﻲ ﺍﻷﺭﺩﻥ ،ﺤﻴﺙ ﺃﻋﺩ ﺍﻟﺒﺎﺤﺙ ﻗﺎﺌﻤﺔ ﺒﻤﻌﺎﻴﻴﺭ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺤﻠﻝ

ﻤﻨﻬﺎﺝ ﺍﻟﺠﻐﺭﺍﻓﻴﺔ ﻓﻲ ﻀﻭﺀ ﻫﺫﻩ ﺍﻟﻤﻌﺎﻴﻴﺭ ،ﻭﺘُﻌ ّﺩ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﻨﻭﻋﻴﺔ ﺍﻟﺘﻲ ﺘُ ْﻌﻨﻰ

ﺒﺘﺤﻠﻴﻝ ﺍﻟﻭﺜﺎﺌﻕ ﺍﻟﻬﺎﻤﺔ ،ﺤﻴﺙ ﻗﺎﻤﺕ ﺒﺘﺤﻠﻴﻝ ﻤﻨﻬﺎﺝ ﺍﻟﺠﻐﺭﺍﻓﻴﺔ ﻟﻠﺼﻑ ﺍﻟﻌﺎﺸﺭ ﻭﺘﻘﻴﻴﻤﻪ ،ﻓﻌﻴﻨﺔ

ﺍﻟﺩﺭﺍﺴﺔ ﻫﻨﺎ ﻫﻲ ﺍﻟﻤﻨﻬﺎﺝ ﻨﻔﺴﻪ .ﻭﻗﺩ ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺘﺤﻠﻴﻝ ﺘﺩﻨﻲ ﻤﺴﺘﻭﻯ ﺘﻭﺍﻓﺭ ﺍﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﺒﻴﺌﻴﺔ

ﻭﺒﻨﺎﺀ ﻋﻠﻰ ﺫﻟﻙ ،ﺃﻭﺼﻰ ﺍﻟﺒﺎﺤﺙ ﺒﻀﺭﻭﺭﺓ ﺍﻻﻫﺘﻤﺎﻡ ﺒﻤﻌﺎﻴﻴﺭ
ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﻨﺘﺎﺠﺎﺕ ،ﻭﺍﻟﻤﺤﺘﻭﻯ،
ً
ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻓﻲ ﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺩﺭﺍﺴﻴﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻭﺒﺎﻟﺘﺤﺩﻴﺩ ﻓﻲ ﻤﺎﺩﺓ ﺍﻟﺠﻐﺭﺍﻓﻴﺔ.

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﺍﻟﺨﻭﺍﻟﺩﺓ ) (2006ﺍﻟﺘﻲ ﻜﺎﻨﺕ ﺒﻌﻨﻭﺍﻥ ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻟﺘﻨﻤﻴﺔ

ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﻤﻌﻠﻤﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﻤﻬﻨﻴﺔ ﻓﻲ ﺍﻟﻤﺭﺤﻠﺔ ﺍﻷﺴﺎﺴﻴﺔ ﻓﻲ ﺍﻷﺭﺩﻥ ﺤﻴﺙ ﺤﺎﻭﻟﺕ ﺍﻹﺠﺎﺒﺔ

ﻋﻥ ﺍﻷﺴﺌﻠﺔ ﺍﻵﺘﻴﺔ:
ﺍﻷﺭﺩﻥ؟

 ﻤﺎ ﻤﺴﺘﻭﻯ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻤﻌﻠﻤﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺍﻟﻤﺭﺤﻠﺔ ﺍﻷﺴﺎﺴﻴﺔ ﻓﻲ -ﻫﻝ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﻓﻲ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻤﻌﻠﻤﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﻤﻬﻨﻴﺔ ﻓﻲ ﺍﻟﻤﺭﺤﻠﺔ

ﺍﻷﺴﺎﺴﻴﺔ ،ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭﺍﺕ ﺍﻟﺠﻨﺱ ،ﻭﺍﻟﻤﺅﻫﻝ ﺍﻟﻌﻠﻤﻲ ،ﻭﺍﻟﺨﺒﺭﺓ.
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 -ﻤﺎ ﺃﺜﺭ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﻤﻘﺘﺭﺡ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻤﻌﻠﻤﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﻤﻬﻨﻴﺔ ﻓﻲ

ﺍﻟﻤﺭﺤﻠﺔ ﺍﻷﺴﺎﺴﻴﺔ؟

ﻭﺘﻜﻭﻥ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﻤﻌﻠﻤﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﻤﻬﻨﻴﺔ ﻓﻲ ﺍﻟﻤﺩﺍﺭﺱ ﺍﻟﺤﻜﻭﻤﻴﺔ ﻓﻲ ﻤﻨﻁﻘﺔ
ّ

ﺠﻨﻭﺏ ﺍﻷﺭﺩﻥ ،ﻭﺸﻤﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻴﻨﺔ ﻤﻜﻭﻨﺔ ﻤﻥ ) (92ﻤﻌﻠﻤﴼ ﻭﻤﻌﻠﻤﺔ ،ﻭﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺃﻥ
ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﺍﻟﻤﻌﻠﻤﻴﻥ -ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ -ﻜﺎﻨﺕ ﻤﺘﻭﺴﻁﺔ ،ﻭﺃﻨﻪ ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ
ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﻤﺘﻭﺴﻁ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ،ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭﺍﺕ ﺍﻟﺠﻨﺱ ،ﻭﺍﻟﻤﺅﻫﻝ

ﺍﻟﻌﻠﻤﻲ ،ﻭﺍﻟﺨﺒﺭﺓ ،ﻜﻤﺎ ﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﻤﺘﻭﺴﻁ ﺩﺭﺠﺎﺕ

ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻟﺩﻯ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺒﻴﻥ ﺍﻟﻘﻴﺎﺴﻴﻥ ﺍﻟﻘﺒﻠﻲ ﻭﺍﻟﺒﻌﺩﻱ ،ﺘﻌﺯﻯ ﻷﺜﺭ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ.
ﻭﺃﺠﺭﻯ ﺠﻴﻔﻭﺭﺩ ) (Gay Ford,2002ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺇﻟﻰ ﺒﻨﺎﺀ ﻓﻬﻡ ﻤﺸﺘﺭﻙ ﻟﺩﻯ

ﻤﻌﻠﻤﻲ ﺍﻟﻌﻠﻭﻡ ﻓﻲ ﺒﺭﻴﻁﺎﻨﻴﺎ ﻓﻲ ﺍﻟﻤﺭﺤﻠﺔ ﺍﻟﺜﺎﻨﻭﻴﺔ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻋﺘﻤﺩ ﺠﻴﻔﻭﺭﺩ ﻋﻠﻰ

ﺍﻟﻤﻘﺎﺒﻠﺔ ﻜﻁﺭﻴﻘﺔ ﻟﺠﻤﻊ ﺍﻟﻤﻌﻠﻭﻤﺎﺕ ﺍﻟﺨﺎﺼﺔ ﺒﺩﺭﺍﺴﺘﻪ .ﻭﺍﻋﺘﻤﺩ ﻋﻠﻰ ﺃﺴﻠﻭﺏ ﺍﻟﺘﻌﻠﻡ ﺍﻟﺘﻌﺎﻭﻨﻲ ﻓﻲ
ﻤﻨﺎﻗﺸﺔ ﻤﺎﺩﺓ ﻋﻠﻤﻴﺔ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﺃﻥ ﺍﻟﻤﻌﻠﻤﻴﻥ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻭﻋﺩﺩﻫﻡ

) (267ﻤﻌﻠﻤﴼ ﻭﻤﻌﻠﻤﺔ ،ﺘﻭﺼﻠﻭﺍ ﺇﻟﻰ ﻓﻬﻡ ﻤﺸﺘﺭﻙ ﻟﻠﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻁﺭﻕ ﺘﺩﺭﻴﺴﻬﺎ ﻋﻨﺩ

ﺍﻟﻁﻠﺒﺔ ،ﻜﺫﻟﻙ ﺘﺒﻴﻥ ﺃﻥ ﻁﺒﻴﻌﺔ ﺠﻠﺴﺎﺕ ﺍﻟﻨﻘﺎﺵ ،ﺍﻟﺘﻲ ﺼﻤﻤﺕ ﻷﻏﺭﺍﺽ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ،ﺴﺎﻫﻤﺕ
ﻓﻲ ﺍﻟﻜﺸﻑ ﻋﻥ ﻤﻌﺘﻘﺩﺍﺕ ﻭﺃﻓﻜﺎﺭ ﺍﻟﻤﻌﻠﻤﻴﻥ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺤﻭﻝ ﻤﻜﻭﻨﺎﺕ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ،
ﻭﺃﻫﻤﻴﺘﻬﺎ ،ﻭﻁﺭﻕ ﺘﺩﺭﻴﺴﻬﺎ ،ﻭﺘﻭﺼﻠﺕ ﺍﻟﻌﻴﻨﺔ ﺇﻟﻰ ﻗﻭﺍﺴﻡ ﻤﺸﺘﺭﻜﺔ ﺤﻭﻝ ﻤﻔﻬﻭﻡ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ،
ﻭﺃﺴﺎﻟﻴﺏ ﻭﻁﺭﻕ ﺘﻨﺎﻭﻟﻬﺎ ﻓﻲ ﻗﺎﻋﺎﺕ ﺍﻟﺩﺭﺱ.

ﻜﻤﺎ ﺃﺠﺭﺕ ﺴﻭ) (Hsu,2004ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺇﻟﻰ ﺘﻘﻴﻴﻡ ﺃﺜﺭ ﻤﺴﺎﻕ ﻓﻲ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ

ﻋﻠﻰ ﺍﻟﺴﻠﻭﻙ ﺍﻟﺒﻴﺌﻲ ،ﻭﺒﻌﺽ ﻤﻜﻭﻨﺎﺕ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ/ﺍﻟﻤﻌﻠﻤﻴﻥ ﻓﻲ ﻜﻠﻴﺎﺕ ﺇﻋﺩﺍﺩ
ﺍﻟﻤﻌﻠﻤﻴﻥ ،ﻭﻋﺩﺩﻫﻡ ) (95ﻓﻲ ﺘﺎﻴﻭﺍﻥ .ﻭﺘﻭﺼﻠﺕ ﺇﻟﻰ ﺃﻥ ﺍﻟﻤﺴﺎﻕ ﺃﺩﻯ ﺇﻟﻰ ﺘﺤﺴﻴﻥ ﺍﻟﺴﻠﻭﻙ ﺍﻟﺒﻴﺌﻲ

ﻭﺘﻌﺯﻴﺯﻩ ،ﻭﺘﻁﻭﻴﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﻤﻌﺭﻓﺔ ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ،ﻭﻜﺫﻟﻙ ﺘﺒﻴﻥ ﺃﻥ ﺍﻻﺴﺘﺭﺍﺘﺠﻴﺎﺕ
ﺍﻟﻤﺘﺒﻌﺔ ﻓﻲ ﺘﺩﺭﻴﺱ ﻫﺫﺍ ﺍﻟﻤﺴﺎﻕ ﻜﺎﻥ ﻟﻬﺎ ﺩﻭﺭ ﺇﻴﺠﺎﺒﻲ ﻓﻲ ﺘﻁﻭﻴﺭ ﺍﻟﻤﻌﺭﻓﺔ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺜﻘﺎﻓﺔ

ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ،ﺤﻴﺙ ﺍﻋﺘﻤﺩﺕ ﻋﻠﻰ ﺍﺴﺘﺭﺍﺘﺠﻴﺎﺕ ﺍﻟﺤﻭﺍﺭ ،ﻭﺍﻟﺠﻠﺴﺎﺕ ﺍﻟﻨﻘﺎﺸﻴﺔ،
ﻭﺍﻟﻌﺭﻭﺽ ﺍﻟﺘﻘﺩﻴﻤﻴﺔ ،ﻭﺍﻟﺒﺤﺙ ،ﻭﺍﻟﻤﻘﺎﺒﻼﺕ ،ﻭﺃﻭﺼﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺘﻌﻤﻴﻡ ﺘﺩﺭﻴﺱ ﻫﺫﺍ ﺍﻟﻤﺴﺎﻕ ﻓﻲ
ﻜﻠﻴﺎﺕ ﺇﻋﺩﺍﺩ ﺍﻟﻤﻌﻠﻤﻴﻥ ،ﻟﻤﺎ ﻟﻪ ﻤﻥ ﺃﺜﺭ ﺇﻴﺠﺎﺒﻲ ﻓﻲ ﺘﻁﻭﻴﺭ ﺍﻟﻭﻋﻲ ﻭﺍﻟﻤﻌﺭﻓﺔ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺜﻘﺎﻓﺔ

ﺍﻟﺒﻴﺌﻴﺔ.
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﺃﺠﺭﻯ ﺍﻟﺨﻭﺍﻟﺩﺓ ) (2000ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺇﻟﻰ ﻤﻌﺭﻓﺔ ﻤﺴﺘﻭﻯ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻤﻌﻠﻤﻲ

ﺍﻟﻌﻠﻭﻡ ﻓﻲ ﻤﺤﺎﻓﻅﺔ ﺠﺭﺵ .ﻭﺘﻜﻭﻨﺕ ﺍﻟﻌﻴﻨﺔ ﻤﻥ) (215ﻤﻌﻠﻤﴼ ﻭﻤﻌﻠﻤﺔ ،ﻭﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ

ﺃﻥ ﺃﺩﺍﺀ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻜﺎﻥ ﻤﺘﻭﺴﻁﺎ ﻋﻠﻰ ﺍﺨﺘﺒﺎﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻟﻡ ﺘﺘﻭﺼﻝ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻓﺭﻭﻕ
ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﺎ ﻓﻲ ﺃﺩﺍﺀ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺘُ ْﻌﺯﻯ ﻟﻠﺘﺨﺼﺹ.
ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﻫﺯﺍﻉ ) ،(2004ﺤﺎﻭﻝ ﺍﺴﺘﻘﺼﺎﺀ ﺃﺜﺭ ﺘﺩﺭﻴﺱ ﻤﻘﺭﺭ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ

ﻭﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ
ﺘﻨﻤﻴﺔ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻁﻠﺒﺔ ﻜﻠﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﺍﻟﺤﺩﻴﺩﺓ ﻓﻲ ﺍﻟﻴﻤﻥ،
ّ
ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (285ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ﻓﻲ ﺍﻟﺴﻨﺔ ﺍﻟﺭﺍﺒﻌﺔ ﻓﻲ ﻜﻠﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﻟﻠﻌﺎﻡ ﺍﻟﺩﺭﺍﺴﻲ

 ،2002/2003ﻭﺸﻤﻝ ﺍﻟﻤﻘﺭﺭ ﺍﻟﺩﺭﺍﺴﻲ ﺍﻟﻁﺒﻴﻌﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻫﻲ ﺍﻟﻤﻔﺎﻫﻴﻡ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻤﻭﺍﺭﺩ ﺍﻟﺒﻴﺌﺔ،
ﻭﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﺍﺭﺘﻔﺎﻉ ﻤﺴﺘﻭﻯ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻹﻴﺠﺎﺒﻴﺔ ﻟﺩﻯ
ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻓﻲ ﺍﻟﺘﻁﺒﻴﻕ ﺍﻟﺒﻌﺩﻱ ﻟﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻋﺯﺍﻩ ﺍﻟﺒﺎﺤﺙ ﻟﺘﺩﺭﻴﺱ ﺍﻟﻤﻘﺭﺭ
ﺍﻟﺨﺎﺹ ﺒﺎﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ.

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﺘﻭﺩ ) (Todet,1996ﻫﺩﻓﺕ ﺇﻟﻰ ﺍﺴﺘﻘﺼﺎﺀ ﺩﺭﺠﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﻤﻌﻠﻤﻲ

ﺠﻨﻭﺏ ﻭﻭﺴﻁ ﺃﻭﻫﺎﻴﻭ ،ﻭﺤﺎﻭﻟﺕ ﺍﻹﺠﺎﺒﺔ ﻋﻥ ﺍﻷﺴﺌﻠﺔ ﺍﻵﺘﻴﺔ :ﻤﺎ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ؟ ﻭﻜﻴﻑ ﻴﻤﻜﻥ ﺃﻥ

ﺘﺘﻜﻭﻥ ﻟﺩﻯ ﺍﻟﻔﺭﺩ؟ﻭﻜﻴﻑ ﻴﻤﻜﻥ ﻗﻴﺎﺴﻬﺎ ﺒﻁﺭﻴﻘﺔ ﺇﺠﺭﺍﺌﻴﺔ؟ ﻭﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ )(54
ﻤﻌﻠﻤﴼ ﺍﺨﺘﻴﺭﻭﺍ ﺒﻁﺭﻴﻘﺔ ﻋﺸﻭﺍﺌﻴﺔ ﻤﻥ ﺜﻤﺎﻨﻴﺔ ﺃﻗﺎﻟﻴﻡ ﻓﻲ ﺃﻭﻫﺎﻴﻭ ﻓﻲ ﺍﻟﻭﻻﻴﺎﺕ ﺍﻟﻤﺘﺤﺩﺓ ،ﻭﺘﻭﺼﻠﺕ

ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﺘﺩﻨﻲ ﻤﺴﺘﻭﻯ ﻤﻌﺭﻓﺔ ﺍﻟﻤﻌﻠﻤﻴﻥ ﺒﺎﻷﻨﻅﻤﺔ ﻭﺍﻟﻤﻔﺎﻫﻴﻡ ﻭﺍﻟﻤﺒﺎﺩﺉ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﺭﺘﺒﻁﺔ
ﺒﺎﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ.

ﻭﺘﻨﺎﻭﻟﺕ ﺩﺭﺍﺴﺔ ﺍﻟﺤﺩﺍﺒﻲ ،ﻭﺍﻟﺼﺎﻨﻊ ) (1993ﺍﺴﺘﻁﻼﻉ ﺍﺘﺠﺎﻫﺎﺕ ﻁﻠﺒﺔ ﻜﻠﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ

ﻓﻲ ﺼﻨﻌﺎﺀ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ،ﻭﺘﻜﻭﻨﺕ ﺍﻟﻌﻴﻨﺔ ﻤﻥ ) (188ﻁﺎﻟﺒﺎ ﻭﻗﺩ ُﻁﺒّﻕ ﻤﻘﻴﺎﺱ ﻟﻼﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ
ﻤﻥ ﺇﻋﺩﺍﺩ ﺍﻟﺒﺎﺤﺜ َْﻴﻥ ﻋﻠﻰ ﻋﻴﻨﺔ ﺘﺠﺭﻴﺒﻴﺔ ﻓﻲ ﺴﺘﺔ ﻤﺴﺎﻗﺎﺕ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻋﻴﻨﺔ ﺃﺨﺭﻯ

ﻀﺎﺒﻁﺔ ﻟﻡ ﺘﺩﺭﺱ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻟﻡ ﺘﺘﻭﺼﻝ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻓﺭﻭﻕ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﴼ ﻓﻲ ﺍﻻﺘﺠﺎﻫﺎﺕ
ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ.

ﻜﻤﺎ ﻗﺎﻡ ﺠﺎﺴﻡ ) (2001ﺒﺩﺭﺍﺴﺔ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻁﻠﺒﺔ ﺠﺎﻤﻌﺔ ﺍﻟﻜﻭﻴﺕ ،ﻭﺸﻤﻠﺕ

ﺍﻟﻌﻴﻨﺔ ) (199ﻁﺎﻟﺒﺎ ﻤﻥ ﻜﻠﻴﺎﺕ ﺍﻟﺘﺭﺒﻴﺔ ﻭﺍﻟﺸﺭﻴﻌﺔ ﻭﺍﻵﺩﺍﺏ ﻭﺍﻟﻌﻠﻭﻡ ﻭﺍﻟﻬﻨﺩﺴﺔَ ،
ﻭﻁﺒّ َﻕ ﺠﺎﺴﻡ
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ﻤﻘﻴﺎﺴﴼ ﻟﻼﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻋﺩﻡ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﺘُ ْﻌﺯﻯ

ﻻﺨﺘﻼﻑ ﺍﻟﺠﻨﺱ ﺃﻭ ﺍﻟﺘﺨﺼﺹ ،ﻟﻜﻥ ﺘﻭﺼﻝ ﺍﻟﺒﺎﺤﺙ ﺇﻟﻰ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﺒﻴﻥ
ﺍﻟﻁﻠﺒﺔ ﺍﻟﺫﻴﻥ ﺩﺭﺴﻭﺍ ﻤﺴﺎﻗﺎ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻤﻘﺎﺭﻨﺔ ﻤﻊ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺫﻴﻥ ﻟﻡ
ﻴﺩﺭﺴﻭﺍ ﻤﺴﺎﻗﺎ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ.

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﻓﻬﻴﺩ ،ﻭﺤﺴﻴﻥ ) (2007ﺒﻌﻨﻭﺍﻥ ﻗﻴﺎﺱ ﺍﺘﺠﺎﻫﺎﺕ ﻤﺘﺩﺭﺒﻲ ﺍﻟﻜﻠﻴﺎﺕ ﺍﻟﺘﻘﻨﻴﺔ

ﺒﺎﻟﻤﻤﻠﻜﺔ ﺍﻟﻌﺭﺒﻴﺔ ﺍﻟﺴﻌﻭﺩﻴﺔ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﺤﻴﺙ ُﻁﺒّﻘﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﻋﻴﻨﺔ ﻤﻜﻭﻨﺔ ﻤﻥ ) (340ﻤﻥ
ﻁﻠﺒﺔ ﺍﻟﻜﻠﻴﺎﺕ ﺍﻟﺘﻘﻨﻴﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﺍﻹﺤﺴﺎﺀ ﻓﻲ ﺍﻟﺴﻌﻭﺩﻴﺔ ﻭﻗﻴﺴﺕ ﺍﺘﺠﺎﻫﺎﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻨﺤﻭ
ﺍﻟﺒﻴﺌﺔ.ﻭﺃﺠﺎﺒﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻥ ﻭﺍﻗﻊ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻤﺘﺩﺭﺒﻲ ﺍﻟﻜﻠﻴﺔ ﺍﻟﺘﻘﻨﻴﺔ ﻓﻲ ﺍﻹﺤﺴﺎﺀ.

ﻭﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﺘﺩﻨﻲ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ،ﻟﻜﻨﻬﺎ ﻟﻡ ﺘﺘﻭﺼﻝ ﺇﻟﻰ ﻓﺭﻭﻕ

ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﻌﻠﻤﻴﺔ ﻴﻤﻜﻥ ﺃﻥ ﺘُ ْﻌﺯﻯ ﻻﺨﺘﻼﻑ ﺍﻟﺘﺨﺼﺹ ،ﺃﻭ ﻨﻭﻉ
ﺍﻟﺸﻬﺎﺩﺓ ﺍﻟﺜﺎﻨﻭﻴﺔ.

ﻴﺘﻀﺢ ﻤﻥ ﻤﺭﺍﺠﻌﺔ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ:

• ﺃﻥ ﻫﻨﺎﻙ ﺩﺭﺍﺴﺎﺕ ﺘﻨﺎﻭﻟﺕ ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻤﺜﻝ ﺩﺭﺍﺴﺔ
ﺍﻟﺨﻭﺍﻟﺩﺓ ) (2006ﻭﺩﺭﺍﺴﺔ ﺴﻭ) (Hsu 2004ﻭﺩﺭﺍﺴﺔ ﺃﺨﺭﻯ ﻟﻠﺨﻭﺍﻟﺩﺓ ) (2000ﺘﻨﺎﻭﻟﺕ

ﻤﻌﺭﻓﺔ ﻤﺴﺘﻭﻯ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﺔ ﻟﺩﻯ ﻤﻌﻠﻤﻲ ﺍﻟﻌﻠﻭﻡ ﻭﺩﺭﺍﺴﺔ ﺘﻭﺩ ) (Todt,1996ﺘﻨﺎﻭﻟﺕ ﺍﺴﺘﻘﺼﺎﺀ

ﺩﺭﺠﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﻠﻤﻌﻠﻤﻴﻥ.

• ﻭﻫﻨﺎﻙ ﺩﺭﺍﺴﺎﺕ ﻫﺩﻓﺕ ﺇﻟﻰ ﺍﺴﺘﻘﺼﺎﺀ ﺍﻻﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﺩﺭﺍﺴﺔ ﻫﺯﺍﻉ

) (2004ﻭﺩﺭﺍﺴﺔ ﻤﺒﺎﺭﻙ ﻭﺍﻟﺤﺩﺍﺒﻲ) (1993ﻭﺩﺭﺍﺴﺔ ﺠﺎﺴﻡ ) (2001ﻭﺩﺭﺍﺴﺔ ﻓﻬﻴﺩ ﻭﺤﺴﻴﻥ

).(2007

• ﻭﺘﻔﺭﺩﺕ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺄﻨﻬﺎ ﺘﻨﺎﻭﻟﺕ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺃﻱ ﺃﻨﻬﺎ ﺘﻨﺎﻭﻟﺕ
ﺍﻟﻤﻭﻀﻭﻋﻴﻥ ﻤﻌﴼ ،ﻭﻫﺫﺍ ﻤﻴﺯﻫﺎ ﻋﻥ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ ﻭﺍﻟﻌﻴﻨﺔ ﺍﻟﺘﻲ ﺘﻨﺎﻭﻟﺘﻬﺎ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻫﻲ

ﻁﻠﺒﺔ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ ،ﻭﻫﻡ ﻁﻠﺒﺔ ﺠﺎﻤﻌﻴﻭﻥ ﻤﻥ ﺘﺨﺼﺹ ﻤﻌﻠﻡ ﺍﻟﺼﻑ ﻭﺒﺨﺎﺼﺔ
ﺃﻥ ﻁﻠﺒﺔ ﻤﻌﻠﻡ ﺍﻟﺼﻑ ﻴﺘﻡ ﺇﻋﺩﺍﺩﻫﻡ ﻟﻠﺘﺩﺭﻴﺱ ﻓﻲ ﺍﻟﺤﻠﻘﺔ ﺍﻷﺴﺎﺴﻴﺔ ﺍﻷﻭﻟﻰ ﻭﺍﻟﺼﻔﻭﻑ )ﺍﻷﻭﻝ،

ﻭﺍﻟﺜﺎﻨﻲ ،ﻭﺍﻟﺜﺎﻟﺙ( ﻭﻤﻥ ﺍﻟﻤﻌﺭﻭﻑ ﺃﻥ ﻫﺫﻩ ﺍﻟﻤﺭﺤﻠﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺘُ ْﺴﻬﻡ ﻓﻲ ﺒﻨﺎﺀ ﺍﻟﻭﻋﻲ ﻭﺍﻟﻤﻌﺭﻓﺔ
ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ﻋﻨﺩ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺼﻐﺎﺭ ﺘُ ْﺴﻬﻡ ﻓﻲ ﺘﺤﺩﻴﺩ ﻤﻼﻤﺢ ﺸﺨﺼﻴﺘﻬﻡ ﻓﻲ ﺍﻟﻤﺴﺘﻘﺒﻝ ،ﻭﺒﻨﺎﺀ
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﻤﻬﺎﺭﺍﺘﻬﻡ ،ﻭﺘﺸﻜﻴﻝ ﺴﻠﻭﻜﻬﻡ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﻭﻗﻀﺎﻴﺎ ﺍﻟﻤﺠﺘﻤﻊ ،ﻋﻜﺱ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ ﺤﻴﺙ

ﺘﻨﺎﻭﻟﺕ ﺩﺭﺍﺴﺔ ﺍﻟﺨﻭﺍﻟﺩﺓ ) (2006ﻤﻌﻠﻤﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﻤﻬﻨﻴﺔ ،ﻭﺩﺭﺍﺴﺔ ﺠﻴﻔﻭﺭﺩ ﻭ)Gay ford

 (2004ﻤﻌﻠﻤﻲ ﺍﻟﻌﻠﻭﻡ ،ﻭﺍﻟﺨﻭﺍﻟﺩﺓ ) (2000ﺘﻨﺎﻭﻟﺕ ﻤﻌﻠﻤﻲ ﺍﻟﻌﻠﻭﻡ ﻭﺩﺭﺍﺴﺔ ﺘﻭﺩ )Todt
 (1992ﺘﻨﺎﻭﻟﺕ ﺍﻟﻤﻌﻠﻤﻴﻥ ﻜﺫﻟﻙ .ﻭﻫﻨﺎﻙ ﺩﺭﺍﺴﺎﺕ ﺘﻨﺎﻭﻟﺕ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺠﺎﻤﻌﻴﻴﻥ ﻤﺜﻝ ﺩﺭﺍﺴﺔ ﺴﻭ

) (HSU,2004ﻭﻫﺯﺍﻉ ) (2004ﻭﻜﺫﻟﻙ ﺩﺭﺍﺴﺔ ﻤﺒﺎﺭﻙ ﻭﺍﻟﺤﺩﺍﺒﻲ ) (1993ﻭﺍﻟﺠﺎﺴﻡ
)(2001

• ﻜﺫﻟﻙ ﺘﻔﺭﺩﺕ ﺒﺄﻥ ﺍﻟﺒﺎﺤﺜﻴﻥ ﺃﻋ ّﺩﺍ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ ُﻁﺒّﻕ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ،ﻜﻤﺎ ﺃﻋ ّﺩﺍ
ﺍﺨﺘﺒﺎﺭﴽ ﺘﺤﺼﻴﻠﻴﴼ ﻓﻲ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻤﻘﻴﺎﺴﺎ ﻓﻲ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ .

ﺇﺠﺭﺍﺀﺍﺕ ﺍﻟﺩﺭﺍﺴﺔ

ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ﻭﻋﻴﻨﺘﻬﺎ

ﺘﻜﻭﻥ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺠﻤﻴﻊ ﻁﻠﺒﺔ ﺍﻟﺴﻨﺔ ﺍﻟﺜﺎﻨﻴﺔ ﻓﻲ ﺘﺨﺼﺹ ﻤﻌﻠﻡ ﺍﻟﺼﻑ ،ﻭﺍﻟﺒﺎﻟﻎ
ّ

ﻋﺩﺩﻫﻡ )(166ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ﺤﺴﺏ ﺍﻟﻔﺼﻝ ﺍﻟﺜﺎﻨﻲ ﻤﻥ ﺍﻟﻌﺎﻡ ﺍﻟﺩﺭﺍﺴﻲ ) .(2011-2012ﺃﻤﺎ

ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ،ﻓﻜﺎﻨﺕ ﻤﺠﻤﻭﻋﺔ ﺍﻟﻁﺎﻟﺒﺎﺕ ﺍﻟﻠﻭﺍﺘﻲ ﺴﺠﻠﻥ ﻓﻲ ﻤﺴﺎﻕ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺤﻴﺎﺘﻴﺔ ﻭﻋﺩﺩﻫﻥ

ﻭﻭﺯ ْﻋ َﻥ
) (74ﻁﺎﻟﺒﺔ ،ﺤﻴﺙ ﻗﺎﻡ ﺃﺤﺩ ﺍﻟﺒﺎﺤﺜ َْﻴﻥ ﺒﺘﺩﺭﻴﺴﻬﻥ ﻫﺫﺍ ﺍﻟﻤﺴﺎﻕ،ﻭﺨﻀﻌﻥ ﻟﻬﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ،
ّ
ﻋﻠﻰ ﺸﻌﺒﺘﻴﻥ؛ ﺸﻌﺒﺔ ﺸﻜﻠﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ،ﻭﺍﻟﺸﻌﺒﺔ ﺍﻟﺜﺎﻨﻴﺔ ﺸﻜﻠﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ،

ﺼﺹ ) (12ﺴﺎﻋﺔ ﺘﺩﺭﻴﺒﻴﺔ ﻤﻘﺴﻤﺔ ﻋﻠﻰ ﺃﺭﺒﻌﺔ ﺃﺴﺎﺒﻴﻊ ،ﺒﻤﻌﺩﻝ ) (3ﺴﺎﻋﺎﺕ ﺃﺴﺒﻭﻋﻴﴼ ﻟﺘﻨﻔﻴﺫ
ُ
ﻭﺨ ّ
ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ ُﻁﺒّﻕ ﻋﻠﻰ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ،ﻭﻜﺎﻥ ﺭﺩﻴﻔﴼ ﻟﻤﺴﺎﻕ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺤﻴﺎﺘﻴﺔ

ﻭﻗﺩ ُﻁﺒّﻕ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺸﻬﺭ ﻨﻴﺴﺎﻥ.
ﺃﺩﺍﺓ ﺍﻟﺩﺭﺍﺴﺔ

ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ:
ﻟﻘﺩ ﺃُﻋ ّﺩ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ُﻭ ِ
ﻀﻊ ﺨﺼﻴﺼﺎ ﻷﻏﺭﺍﺽ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ،
ﺍﺸﺘﻤﻝ ﻋﻠﻰ ﺍﻟﻨﻅﺭﺓ ﺍﻟﺸﺎﻤﻠﺔ ،ﻤﻔﻬﻭﻡ ﺍﻟﺒﻴﺌﺔ ﻭﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻷﻫﺩﺍﻑ ﺍﻟﻌﺎﻤﺔ ﻟﻠﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ،

ﻭﺃﻫﻤﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻁﺭﻕ ﻭﺃﺴﺎﻟﻴﺏ ﺘﺩﺭﻴﺴﻬﺎ ،ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺠﻤﻌﻴﺎﺕ ﺍﻟﻌﺎﻤﻠﺔ
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ﻓﻲ ﺍﻟﺒﻴﺌﺔ ﻓﻲ ﺍﻷﺭﺩﻥ ،ﻭﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻭﺍﻟﺒﺤﺙ ﻋﻥ ﺤﻠﻭﻝ ﻭﺍﻗﻌﻴﺔ ،ﻭﺍﻟﺴﻴﺎﺴﺎﺕ ﻭﺍﻟﺘﺸﺭﻴﻌﺎﺕ

ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺩﻭﺭ ﺍﻷﺴﺭﺓ ﻭﺍﻟﻤﺠﺘﻤﻊ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺠﻠﺴﺎﺕ ﻨﻘﺎﺵ ﺤﻭﻝ ﺍﻟﻤﻭﻀﻭﻋﺎﺕ
ﺍﻷﺴﺎﺴﻴﺔ ،ﻭﺃﻨﺸﻁﺔ ﻋﻤﻠﻴﺔ ﻫﺩﻓﺕ ﻟﺘﻨﻤﻴﺔ ﻤﻬﺎﺭﺍﺕ ﺍﻟﺒﺤﺙ ،ﻭﺼﻨﻊ ﺍﻟﻘﺭﺍﺭ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺒﻴﺌﺔ ،ﻭﺤﻝ

ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺘﺨﻁﻴﻁ ﻷﻨﺸﻁﺔ ﺒﻴﺌﻴﺔ ﻤﺜﻝ ﺍﻟﺤﻤﻼﺕ ﺍﻟﺘﻁﻭﻋﻴﺔ  ،ﻭﺤﺸﺩ ﺍﻟﺭﺃﻱ ﺍﻟﻌﺎﻡ
ﻟﻤﻨﺎﺼﺭﺓ ﺍﻟﻘﻀﺎﻴﺎ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻏﻴﺭﻫﺎ ،ﻭﺍﻋﺘﻤﺩ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻋﻠﻰ ﺃﺴﺎﻟﻴﺏ ﻤﺘﻁﻭﺭﺓ ﻭﻤﺘﻌﺩﺩﺓ ﻤﺜﻝ:

ﺍﻟﻤﻨﺎﻅﺭﺓ ،ﻭﺍﻟﻌﺼﻑ ﺍﻟﺫﻫﻨﻲ ،ﻭﺍﻟﻌﺭﻭﺽ ﺍﻟﺘﻘﺩﻴﻤﻴﺔ ،ﻭﺠﻠﺴﺎﺕ ﺍﻟﻨﻘﺎﺵ ،ﻭﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﺔ،
ﻭﺘﻭﻅﻴﻑ ﺍﻟﺘﻜﻨﻭﻟﻭﺠﻴﺎ ﻭﺍﻟﻭﺴﺎﺌﻁ ﺍﻟﻤﺘﻌﺩﺩﺓ ،ﻭﺘﻘﻭﻴﻡ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ،ﻭﺍﺸﺘﻤﻝ ﻋﻠﻰ ﻗﺎﺌﻤﺔ
ﻤﺭﺍﺠﻊ ﻋﺭﺒﻴﺔ ﻭﺃﺠﻨﺒﻴﺔ.

ﺼﺩﻕ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ:

ُﻋ ِﺭﺽ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻋﻠﻰ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻟﻤﺤﻜﻤﻴﻥ ﻭﻋﺩﺩﻫﻡ ) (7ﻤﻥ ﺘﺨﺼﺹ ﺍﻟﻌﻠﻭﻡ،

ﻭﻤﻤﻥ ﺩﺭﺴﻭﺍ ﻤﺴﺎﻕ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﺔ ،ﻭﺒﻌﺽ ﺍﻟﻤﺸﺭﻓﻴﻥ ﺍﻟﺘﺭﺒﻭﻴﻴﻥ ﻤﻥ ﺘﺨﺼﺹ ﺍﻟﺩﺭﺍﺴﺎﺕ

ﺍﻻﺠﺘﻤﺎﻋﻴﺔ ،ﻭﻗﺩ ﺩﺭﺴﻭﺍ ﺃﻴﻀﺎ ﻤﺴﺎﻕ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔُ ،
ﻭﻁﻠِﺏ ﻤﻨﻬﻡ ﺇﺒﺩﺍﺀ ﺍﻟﺭﺃﻱ ﻓﻲ ﺼﻴﺎﻏﺔ
ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﻭﺍﺸﺘﻤﺎﻟﻪ ﻋﻠﻰ ﺠﻤﻴﻊ ﻤﻔﺭﺩﺍﺘﻪ ،ﻭﺒﻌﺩ ﺩﺭﺍﺴﺔ ﻤﻼﺤﻅﺎﺕ ﺍﻟﻤﺤﻜﻤﻴﻥ ،ﺃﺨﺫ
ﺍﻟﺒﺎﺤﺜﺎﻥ ﺒﺒﻌﺽ ﺍﻟﻤﻼﺤﻅﺎﺕ ،ﻭﺒﺫﻟﻙ ﺃﺼﺒﺢ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺠﺎﻫﺯﴽ ﻟﻠﺘﻁﺒﻴﻕ.

ﺍﻻﺨﺘﺒﺎﺭ ﺍﻟﺘﺤﺼﻴﻠﻲ
ﺃُ ِﻋ ّﺩ ﺍﺨﺘﺒﺎﺭ ﺘﺤﺼﻴﻠﻲ ﻤﻥ ﻨﻭﻉ ﺍﻻﺨﺘﻴﺎﺭ ﻤﻥ ﻤﺘﻌﺩﺩ ،ﻜﻤﺎ ﺃُ ِﻋ ّﺩ ﺠﺩﻭﻝ ﻤﻭﺍﺼﻔﺎﺕ ﻟﻪ،
ﺤﻴﺙ ﺍﺸﺘﻤﻝ ﺍﻻﺨﺘﺒﺎﺭ ﻋﻠﻰ ﺒﻌﺽ ﻤﺴﺘﻭﻴﺎﺕ ﺒﻠﻭﻡ ﻤﺜﻝ ﺍﻟﻤﻌﺭﻓﺔ ) (8ﻓﻘﺭﺍﺕ ،ﺍﻟﻔﻬﻡ ﻭﺍﻻﺴﺘﻴﻌﺎﺏ

) (8ﻓﻘﺭﺍﺕ ،ﺍﻟﺘﻁﺒﻴﻕ ) (10ﻓﻘﺭﺍﺕ ،ﻭﺍﻟﻤﺴﺘﻭﻴﺎﺕ ﺍﻟﻌﻠﻴﺎ ) (4ﻓﻘﺭﺍﺕ .ﻭﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (1ﻴﺸﻴﺭ
ﺇﻟﻰ ﻫﺫﻩ ﺍﻟﻤﺴﺘﻭﻴﺎﺕ.
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ﻭﻴﺘﺒﻴﻥ ﻤﻥ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (1ﺃﻥ ﺍﻻﺨﺘﺒﺎﺭ ﻴﺘﻭﺯﻉ ﻋﻠﻰ ﺠﻤﻴﻊ ﻤﺴﺘﻭﻴﺎﺕ ﺍﻟﻤﻌﺭﻓﺔ ﺒﻤﻌﺩﻝ

ﻤﻌﺭﻓﺔ ) (8ﺃﺴﺌﻠﺔ ،ﻭﺍﻟﻔﻬﻡ ﻭﺍﻻﺴﺘﻴﻌﺎﺏ ) (8ﺃﺴﺌﻠﺔ ،ﻭ) (10ﺃﺴﺌﻠﺔ ﻟﻠﺘﻁﺒﻴﻕ ،ﻭﺍﻟﻤﺴﺘﻭﻴﺎﺕ ﺍﻟﻌﻠﻴﺎ

ﻓﺈﻥ ﺍﻷﺴﺌﻠﺔ ﺘﻐﻁﻲ ﺠﻤﻴﻊ ﺍﻟﻤﺴﺘﻭﻴﺎﺕ.
) (4ﺃﺴﺌﻠﺔ ،ﻭﺒﺫﻟﻙ ّ
ﻭﻗﺩ ﺘﻡ ﺍﻟﺘﺄﻜﺩ ﻤﻥ ﺼﺩﻗﻪ ﻋﻥ ﻁﺭﻴﻕ ﻋﺭﻀﻪ ﻋﻠﻰ ﻋﺩﺩ ﻤﻥ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻓﻲ
ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ،ﻭﻤﺸﺭﻓﻲ ﻤﺭﻜﺯ ﺍﻟﺘﻁﻭﻴﺭ ،ﻭﻤﺸﺭﻓﻲ ﺍﻟﻤﻨﺎﻁﻕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻤﻤﻥ ﻟﻬﻡ ﻋﻼﻗﺔ
ﺒﺎﻟﻌﻠﻭﻡ ﻭﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻻﺠﺘﻤﺎﻋﻴﺔ ﻭﻤﺎﺩﺓ ﺍﻟﺠﻐﺭﺍﻓﻴﺔ ﻭﺍﻟﻘﻴﺎﺱ ﻭﺍﻟﺘﻘﻭﻴﻡ ﻹﺒﺩﺍﺀ ﺍﻟﺭﺃﻱ ﺤﻭﻝ ﺩﻗﺔ

ﺍﻟﺼﻴﺎﻏﺔ ،ﻭﻨﺠﺎﺡ ﺍﻟﻔﻘﺭﺍﺕ ﻓﻲ ﺘﻐﻁﻴﺔ ﺍﻟﻤﺤﺘﻭﻯ ،ﻭﺒﻌﺩ ﺇﺠﺭﺍﺀ ﺍﻟﺘﻌﺩﻴﻼﺕ ،ﺃﺨﺫ ﺍﻻﺨﺘﺒﺎﺭ ﺼﻴﺎﻏﺘﻪ
ﺍﻟﻨﻬﺎﺌﻴﺔ ،ﻭﻗﺩ ﺍﺴﺘُ ْﺨ ِﺭ َﺝ ﻤﻌﺎﻤﻝ ﺜﺒﺎﺕ ﺍﻻﺨﺘﺒﺎﺭ ﺒﻁﺭﻴﻘﺔ ﺍﻹﻋﺎﺩﺓ ،ﻭﺍﺨﺘﻴﺭﺕ ) (20ﻁﺎﻟﺒﺔ ﻤﻥ ﻏﻴﺭ

ﻓﺨﻀ ْﻌ َﻥ ﻟﻼﺨﺘﺒﺎﺭُ ،
ﻭﺤ ِﺴ َﺏ
ﺍﻟﻌﻴﻨﺔ
َ
ﻭﻁﻠِ َﺏ ﻤﻨﻬﻥ ﺍﻹﺠﺎﺒﺔ ﻋﻨﻪ ،ﺜﻡ ﺒﻌﺩ ﺃﺴﺒﻭﻋﻴﻥ ﺘﻡ ﺇﻋﺎﺩﺘﻪُ ،
ﻤﻌﺎﻤﻝ ﺍﻟﺜﺒﺎﺕ ﻋﻥ ﻁﺭﻴﻕ ﻤﻌﺎﻤﻝ ﺭﻴﺘﺸﺎﺭﺩﺭﺴﻭﻥ -ﺒﻴﺭﺴﻭﻥ ﻓﻭﺠﺩ ﺃﻨﻪ ﻴﺴﺎﻭﻱ ) (0.85ﻭﻫﺫﺍ

ﻭﺍﺴﺘُ ْﺨ ِﺭ َﺠ ْﺕ ﻤﻌﺎﻤﻼﺕ ﺍﻟﺼﻌﻭﺒﺔ ،ﻭﺘﺭﺍﻭﺤﺕ ﻤﺎ ﺒﻴﻥ ) (0.32ﺇﻟﻰ
ﻴُ َﻌ ّﺩ ﻤﻨﺎﺴﺒﴼﻷﻏﺭﺍﺽ ﺍﻟﺒﺤﺙْ ،
) (0.90ﻭﻫﺫﺍ ﻤﻘﺒﻭﻝ ﻷﻏﺭﺍﺽ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻠﺤﻕ ﺭﻗﻡ )(2
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0.60

.3

0.48
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0.63

. 14
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0.33

. 15

0.30
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0.32

0.74

. 27

0.48

0.66

. 28

0.58

0.55

. 29

0.44
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﻭﻴﺘﺒﻴﻥ ﻤﻥ ﺍﻟﺠﺩﻭﻝ) (2ﺃﻥ ﻤﻌﺎﻤﻼﺕ ﺍﻟﺼﻌﻭﺒﺔ ﺘﺭﺍﻭﺤﺕ ﻤﺎ ﺒﻴﻥ ) (0.32-0.90ﻫﺫﻩ
ﺍﻟﻤﻌﺎﻤﻼﺕ ﻤﻘﺒﻭﻟﺔ ﻷﻏﺭﺍﺽ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ،ﻓﻲ ﺤﻴﻥ ﺃﻥ ﻤﻌﺎﻤﻼﺕ ﺍﻟﺘﻤﻴﻴﺯ ﺘﺭﺍﻭﺤﺕ ﻤﺎ ﺒﻴﻥ
)(0.26-0.62
ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ:
ﻟﻘﻴﺎﺱ ﺍﺘﺠﺎﻫﺎﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﺃﻋ ّﺩ ﺍﻟﺒﺎﺤﺜﺎﻥ ﻤﻘﻴﺎﺴﺎ ﻟﻼﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ،

ﻭﺫﻟﻙ ﻤﻥ ﺨﻼﻝ ﺍﻻﻁﻼﻉ ﻋﻠﻰ ﻋﺩﺩ ﻤﻥ ﺍﻟﻤﻘﺎﻴﻴﺱ ﻓﻲ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻤﺜﻝ)ﺃﺒﻭ ﻟﻁﻴﻔﺔ(1991،
)ﺸﻠﺒﻲ) (1995 ،ﺠﺎﺴﻡ (2001،ﻭﺍﻟﺘﻲ ﺘﻡ ﺍﻟﺤﺼﻭﻝ ﻋﻠﻴﻬﺎ ﻤﻥ ﺨﻼﻝ ﻤﺭﺍﺠﻌﺔ ﺍﻟﺩﺭﺍﺴﺎﺕ
ﺍﻟﺴﺎﺒﻘﺔ.

ﻭﺒﻠﻐﺕ ﻋﺩﺩ ﻓﻘﺭﺍﺕ ﺍﻟﻤﻘﻴﺎﺱ ﺒﺼﻭﺭﺘﻪ ﺍﻷﻭﻟﻴﺔ ) (50ﻓﻘﺭﺓ ،ﺍﺴﺘﺒﻌﺩ ﺍﻟﻤﺤﻜﻤﻭﻥ ﺒﻌﻀﻬﺎ،
ﻓﺄﺼﺒﺤﺕ ﺒﺼﻭﺭﺘﻬﺎ ﺍﻟﻨﻬﺎﺌﻴﺔ ) (40ﻓﻘﺭﺓ (25).ﻓﻘﺭﺓ ﻤﻭﺠﺒﺔ ﻭ) (15ﻓﻘﺭﺓ ﺴﺎﻟﺒﺔ ﻭﻟﻠﺘﺤﻘﻕ ﻤﻥ
ﺼﺩﻕ ﻤﺤﺘﻭﻯ ﺍﻟﻔﻘﺭﺍﺕ ﺘﻡ ﻋﺭﻀﻬﺎ ﻋﻠﻰ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻟﻤﺨﺘﺼﻴﻥ .ﻭﺘﻡ ﺍﻋﺘﻤﺎﺩ ﺍﻟﻤﺩﻯ ﺍﻟﺨﻤﺎﺴﻲ
ﻟﻠﺒﺩﺍﺌﻝ ﺤﻴﺙ ﺸﻤﻠﺕ ﻤﻭﺍﻓﻕ ﺠﺩﴽ ،ﻤﻭﺍﻓﻕ ،ﻤﺤﺎﻴﺩ ،ﻤﻌﺎﺭﺽ ،ﻤﻌﺎﺭﺽ ﺠﺩﴽ ﻭﺘﻡ ﺇﻴﺠﺎﺩ ﺍﻟﺜﺒﺎﺕ
ﺍﻟﻜﻠﻲ ﻟﻸﺩﺍﺓ ﻭﻓﻘﴼ ﻟﻜﺭﻭﻨﺒﺎﺥ ﺃﻟﻔﺎ ﻓﻜﺎﻥ ).(0.81
ﺇﺠﺭﺍﺀﺍﺕ ﺍﻟﺩﺭﺍﺴﺔ
ﺘﻡ ﺍﺨﺘﻴﺎﺭ ﺸﻌﺒﺘﻴﻥ ﻤﻥ ﺸﻌﺏ ﻤﻌﻠﻡ ﺍﻟﺼﻑ ﻓﻲ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻟﻠﻌﺎﻡ ﺍﻟﺩﺭﺍﺴﻲ
 2011/2012ﻭﻋﺩﺩﻫﻥ ) (74ﻁﺎﻟﺒﺔ ،ﺤﻴﺙ ﻜﺎﻨﺕ ﺍﻟﻁﺎﻟﺒﺎﺕ ﻤﺴﺠﻼﺕ ﻓﻲ ﻤﺴﺎﻕ ﺍﻟﻌﻠﻭﻡ
ﺍﻟﺤﻴﺎﺘﻴﺔ ﺍﻟﺫﻱ ُﺩ ِﺭﺱ ﻤﻥ ﺃﺤﺩ ﺍﻟﺒﺎﺤﺜﻴﻥ ﺍﻟﻤﺘﺨﺼﺹ ﻓﻲ ﻫﺫﺍ ﺍﻟﻤﺠﺎﻝ ،ﻭﻫﺫﺍ ﺴﻬﻝ ﺘﻁﺒﻴﻕ ﺍﻟﺩﺭﺍﺴﺔ
ﺯﻋ ْﺕ ﺍﻟﺸﻌﺒﺘﺎﻥ ﻋﺸﻭﺍﺌﻴﺎ ﺇﻟﻰ ﺘﺠﺭﻴﺒﻴﺔ
ﻭﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ ﺍﻋﺘﻤﺩ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ،ﻭﻗﺩ ُﻭ ّ

ﻭﻀﺎﺒﻁﺔ ،ﺜﻡ ُﻁﺒﻕ ﺍﺨﺘﺒﺎﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻗﺒﻝ ﺒﺩﺀ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﺍﻟﺸﻌﺒﺘﻴﻥ ،ﻭﺒﻌﺩ ﺍﻟﺘﻁﺒﻴﻕ ،ﻜﻤﺎ
ﻁﺒﻕ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻗﺒﻝ ﺒﺩﺀ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﻭﺒﻌﺩ ﺍﻟﺘﻁﺒﻴﻕ.

ﺩﺭﺴﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻤﻥ ﺨﻼﻝ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﺃُﻋﺩ ﺨﺼﻴﺼﺎ

ﻟﻬﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ،ﺃﻤﺎ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ،ﻟﻡ ﺘﺨﻀﻊ ﻟﻠﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺇﻨﻤﺎ
ﺨﻀﻌﺕ ﻟﻠﺘﺩﺭﻴﺱ ﺍﻟﺘﻘﻠﻴﺩﻱ.
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ﺘﺼﻤﻴﻡ ﺍﻟﺩﺭﺍﺴﺔ ﻭﻤﻨﻬﺠﻬﺎ:
ﺘﻀﻤﻨﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﻤﺘﻐﻴﺭﺍﺕ ﺍﻵﺘﻴﺔ:
ﺃ-ﺍﻟﻤﺘﻐﻴﺭ ﺍﻟﻤﺴﺘﻘﻝ :ﻁﺭﻴﻘﺔ ﺍﻟﺘﺩﺭﻴﺱ ،ﻭﻟﻬﺎ ﻤﺴﺘﻭﻴﺎﻥ ) :ﺍﻟﻁﺭﻴﻘﺔ ﺍﻟﻤﺴﺘﻨﺩﺓ ﺇﻟﻰ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ
ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺜﺎﻨﻴﺔ ﺍﻟﻁﺭﻴﻘﺔ ﺍﻟﺘﻘﻠﻴﺩﻴﺔ ﺩﻭﻥ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ(.

ﺏ -ﺍﻟﻤﺘﻐﻴﺭ ﺍﻟﺘﺎﺒﻊ :ﺍﻟﺘﺤﺼﻴﻝ ﺍﻟﻌﻠﻤﻲ ﻟﻠﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺨﺎﺹ ﺃُﻋﺩ ﻟﻠﺩﺭﺍﺴﺔ

ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ.
ﺍﺘﺨﺫﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﺍﻟﻤﻨﻬﺞ ﺸﺒﻪ ﺍﻟﺘﺠﺭﻴﺒﻲ ،ﻭﺍﺨﺘﻴﺭ ﺍﻟﺘﺼﻤﻴﻡ ﺍﻵﺘﻲ ﻟﻬﺎ :ﺇﺫ ﺇﻥ:
O1 O2

X

Exp. (G.): O1 O2

O1 O2

-

Con. (G.): O1 O2

 :O1ﻗﻴﺎﺱ ﻗﺒﻠﻲ ﻭﺒﻌﺩﻱ ﻟﻠﺘﺤﺼﻴﻝ ﻟﻠﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﻜﻠﺘﺎ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ.
 :O2ﻗﻴﺎﺱ ﻗﺒﻠﻲ ﻭﺒﻌﺩﻱ ﻟﻼﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﻜﻠﺘﺎ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ.
 :Xﺍﻟﻤﻌﺎﻟﺠﺔ )ﺍﺴﺘﺭﺍﺘﻴﺠﻴﺔ ﺍﻟﺘﺩﺭﻴﺱ( ﺍﻟﺘﻲ ﺘﻌﺭﻀﺕ ﻟﻬﺎ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ.
ﺍﻟﻤﻌﺎﻟﺠﺔ ﺍﻹﺤﺼﺎﺌﻴﺔ

ﻟﻘﺩ ُﻋﻭﻟِﺠﺕ ﺒﻴﺎﻨﺎﺕ ﺍﻟﺒﺤﺙ ﺤﺎﺴﻭﺒﻴﴼ ﺒﺎﺴﺘﺨﺩﺍﻡ ﺒﺭﻨﺎﻤﺞ  SPSSﻭﺘﻤﺜﻠﺕ ﺍﻹﺤﺼﺎﺌﻴﺎﺕ ﺒﺎﺴﺘﺨﺭﺍﺝ
ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻟﻠﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻜﺫﻟﻙ ﺘﻡ ﺘﻁﺒﻴﻕ ﺍﺨﺘﺒﺎﺭ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ

ﻭﺼﻨّﻑ ﺍﻟﻁﻠﺒﺔ ﻭﻓﻕ
ﻭﺍﺍﻟﺘﻜﺭﺍﺭﺍﺕ ﻭﺍﻟﻨﺴﺏ ﺍﻟﻤﺌﻭﻴﺔ ﻟﺩﺭﺠﺎﺕ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻘﺒﻠﻴﺔ ﻭﺍﻟﺒﻌﺩﻴﺔ ُ
ﺍﻻﺘﺠﺎﻫﺎﺕ ﻓﻲ ﺜﻼﺜﺔ ﻤﺴﺘﻭﻴﺎﺕ ﻜﻤﺎ ﻭﺭﺩ ﻓﻲ ﺒﺤﺙ )ﻫﺯﺍﻉ.(2004 ،

ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﻤﻨﺨﻔﻀﺔ :ﻭﺘﺸﻤﻝ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺫﻴﻥ ﺘﻘﻝ ﻋﻼﻤﺎﺘﻬﻡ ﻋﻥ ) (90ﺩﺭﺠﺔ.ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﻤﺘﻭﺴﻁﺔ :ﻭﺘﺸﻤﻝ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺤﺎﺼﻠﻴﻥ ﻋﻠﻰ ﺩﺭﺠﺎﺕ ﺒﻴﻥ) (91-120ﺩﺭﺠﺔ. ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﻌﺎﻟﻴﺔ :ﻭﺘﺸﻤﻝ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺤﺎﺼﻠﻴﻥ ﻋﻠﻰ ﺃﻜﺜﺭ ﻤﻥ ) (120ﺩﺭﺠﺔ.ﻭﺍﻋﺘُﻤﺩ ﺍﺨﺘﺒﺎﺭ)ﺕ( ﻹﻴﺠﺎﺩ ﺍﻟﻔﺭﻭﻕ ﻓﻲ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﻓﻲ ﺘﺤﺼﻴﻝ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ
ْ

ﻻﺨﺘﺒﺎﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﻌﻠﻤﻴﺔ.
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ
ﻫﺩﻓﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﺍﻟﻜﺸﻑ ﻋﻥ ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ
ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﻟﺩﻯ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ ﺍﻟﺘﺎﺒﻌﺔ ﻟﻭﻜﺎﻟﺔ
ﺍﻟﻐﻭﺙ ﺍﻟﺩﻭﻟﻴﺔ – ﺍﻷﺭﺩﻥ ،ﻭﺫﻟﻙ ﻤﻥ ﺨﻼﻝ ﺍﻹﺠﺎﺒﺔ ﻋﻥ ﺴﺅﺍﻟﻲ ﺍﻟﺩﺭﺍﺴﺔ.
ﺴﺅﺍﻝ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻷﻭﻝ :ﻤﺎ ﺃﺜﺭ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ
ﻟﺩﻯ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ /ﻭﻜﺎﻟﺔ ﺍﻟﻐﻭﺙ ﺍﻟﺩﻭﻟﻴﺔ ؟
ﻟﻺﺠﺎﺒﺔ ﻋﻥ ﻫﺫﺍ ﺍﻟﺴﺅﺍﻝ ،ﺍﺴﺘُ ْﺨ ِﺭﺠﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ

ﻻﺴﺘﺠﺎﺒﺎﺕ ﺍﻟﻁﺎﻟﺒﺎﺕ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺤﺴﺏ ﺍﻟﻤﺠﻤﻭﻋﺔ )ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ،ﺍﻟﻀﺎﺒﻁﺔ(،
ﻭﺍﻟﺠﺩﻭﻝ ) (3ﻴﺒﻴﻥ ﺫﻟﻙ.

)( 3

37

9.71

5.14

37

7.38

4.3 7

37

21.95

3.51

37

16.32

3.76

ﻴﺒﻴﻥ ﺍﻟﺠﺩﻭﻝ ) (3ﺃﻥ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻻﺴﺘﺠﺎﺒﺎﺕ ﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻓﻲ ﺍﻟﺘﻁﺒﻴﻕ
ﺍﻟﻘﺒﻠﻲ ﺒﻠﻎ ) ،(9.71ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) ،(5.14ﻭﺒﻠﻎ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻻﺴﺘﺠﺎﺒﺎﺕ ﻁﺎﻟﺒﺎﺕ
ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ) ،(7.38ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) ،(4.37ﺃﻤﺎ ﺒﺎﻟﻨﺴﺒﺔ ﺇﻟﻰ ﺍﻟﺘﻁﺒﻴﻕ ﺍﻟﺒﻌﺩﻱ،
ﻓﻘﺩ ﺒﻠﻎ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻟﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ) ،(21.954ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ
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) ،(3.51ﻭﺒﻠﻎ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻟﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ) ،(16.32ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ
).(3.76
ﻜﻤﺎ ﻴﺒﻴﻥ ﺍﻟﺠﺩﻭﻝ ﺃﻥ ﻫﻨﺎﻙ ﻓﺭﻭﻗﴼ ﻅﺎﻫﺭﻴﺔ ﺒﻴﻥ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻻﺴﺘﺠﺎﺒﺎﺕ
ﻁﺎﻟﺒﺎﺕ ﻤﺠﻤﻭﻋﺘﻲ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺤﺴﺏ ﻤﺘﻐﻴﺭ ﺍﻟﻤﺠﻤﻭﻋﺔ)ﺍﻟﺘﺠﺭﻴﺒﻴﺔ،
ﺍﺴﺘُ ْﺨ ِﺩ َﻡ ﺘﺤﻠﻴﻝ
ﻭﺍﻟﻀﺎﺒﻁﺔ( ،ﻭﻟﺒﻴﺎﻥ ﺩﻻﻟﺔ ﺍﻟﻔﺭﻭﻕ ﺍﻹﺤﺼﺎﺌﻴﺔ ﺒﻴﻥ ﺘﻠﻙ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔْ ،
ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ ،ﻜﻤﺎ ﻫﻭ ﻤﺒﻴﻥ ﻓﻲ ﺠﺩﻭﻝ).(4
)( 4

*

56.578

1

56.578

476.380

1

476.380

909.425

72

12.631

1558.747

74

4.479
37.715
*

0.038
0.000

) ≥ . ( 0.05

ﻴﺘﺒﻴﻥ ﻤﻥ ﺍﻟﺠﺩﻭﻝ ) (4ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ )) =  ( 0.05ﺘُ ْﻌﺯﻯ ﻷﺜﺭ ﺍﻟﻤﺠﻤﻭﻋﺔ
ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﺤﻴﺙ ﻜﺎﻨﺕ ﺍﻟﻔﺭﻭﻕ ﻟﺼﺎﻟﺢ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ.

 ﺴﺅﺍﻝ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺜﺎﻨﻲ :ﻤﺎ ﺃﺜﺭ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻻﺘﺠﺎﻫﺎﺕﺍﻟﺒﻴﺌﻴﺔ ﺍﻹﻴﺠﺎﺒﻴﺔ ﻟﺩﻯ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ /ﻭﻜﺎﻟﺔ ﺍﻟﻐﻭﺙ؟
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﺍﺴﺘُ ْﺨ ِﺭﺠﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ ﻻﺴﺘﺠﺎﺒﺎﺕ
ﻟﻺﺠﺎﺒﺔ ﻋﻥ ﻫﺫﺍ ﺍﻟﺴﺅﺍﻝْ ،

ﺍﻟﻁﺎﻟﺒﺎﺕ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﺤﺴﺏ ﺍﻟﻤﺠﻤﻭﻋﺔ )ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ،ﺍﻟﻀﺎﺒﻁﺔ(،

ﻭﺍﻟﺠﺩﻭﻝ ) (5ﻴﺒﻴﻥ ﺫﻟﻙ.
) (5

37

131.05

36.70

37

122.41

39.88

37

174.74

17.53

37

130.68

34.39

ﻴﺒﻴﻥ ﺍﻟﺠﺩﻭﻝ ) (5ﺃﻥ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻻﺴﺘﺠﺎﺒﺎﺕ ﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ
ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﻓﻲ ﺍﻟﺘﻁﺒﻴﻕ ﺍﻟﻘﺒﻠﻲ ﺒﻠﻎ ) ،(131.05ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ
) ،(36.70ﻭﺒﻠﻎ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻻﺴﺘﺠﺎﺒﺎﺕ ﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ )،(122.41
ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) ،(39.88ﺃﻤﺎ ﺒﺎﻟﻨﺴﺒﺔ ﺇﻟﻰ ﺍﻟﺘﻁﺒﻴﻕ ﺍﻟﺒﻌﺩﻱ ،ﻓﻘﺩ ﺒﻠﻎ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ
ﻻﺴﺘﺠﺎﺒﺎﺕ ﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ )،(174.74
ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) ،(17.53ﻭﺒﻠﻎ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻟﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ
) ،(130.68ﺒﺎﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ).(34.39
ﻜﻤﺎ ﻴﺒﻴﻥ ﺍﻟﺠﺩﻭﻝ ﺃﻥ ﻫﻨﺎﻙ ﻓﺭﻭﻗﴼ ﻅﺎﻫﺭﻴﺔ ﺒﻴﻥ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻻﺴﺘﺠﺎﺒﺎﺕ
ﻁﺎﻟﺒﺎﺕ ﻤﺠﻤﻭﻋﺘﻲ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﺤﺴﺏ ﻤﺘﻐﻴﺭ ﺍﻟﻤﺠﻤﻭﻋﺔ
)ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ،ﻭﺍﻟﻀﺎﺒﻁﺔ( ،ﻭﻟﺒﻴﺎﻥ ﺩﻻﻟﺔ ﺍﻟﻔﺭﻭﻕ ﺍﻹﺤﺼﺎﺌﻴﺔ ﺒﻴﻥ ﺘﻠﻙ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ

ﺍﺴﺘُ ْﺨ ِﺩﻡ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ ،ﻜﻤﺎ ﻫﻭ ﻤﺒﻴﻥ ﻓﻲ ﺠﺩﻭﻝ ).(6
ْ
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) (6

20352.820

1

20352. 820

43.620

0.000

30039.431

1

30039.431

* 64.380

0.000

33594.657

72

466.592

ﻴﺘﺒﻴﻥ ﻤﻥ ﺍﻟﺠﺩﻭﻝ ) (6ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ )=  (0.05ﺘُ ْﻌﺯﻯ ﻷﺜﺭ ﺍﻟﻤﺠﻤﻭﻋﺔ
ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ،ﺤﻴﺙ ﻜﺎﻨﺕ ﺍﻟﻔﺭﻭﻕ ﻟﺼﺎﻟﺢ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ.
ﻤﻨﺎﻗﺸﺔ ﺍﻟﻨﺘﺎﺌﺞ:
ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﺴﺅﺍﻝ ﺍﻷﻭﻝ ﺍﻟﺫﻱ ﺒﺤﺙ ﻓﻲ ﺃﺜﺭ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ
ﺍﻟﺫﻱ ُﻁﺒّﻕ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ
ﺍﻟﺘﺎﺒﻌﺔ ﻟﻭﻜﺎﻟﺔ ﺍﻟﻐﻭﺙ ﺍﻟﺩﻭﻟﻴﺔ ،ﺘﻔﻭﻕ ﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻓﻲ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺒﻤﺘﻭﺴﻁ

ﺤﺴﺎﺒﻲ ﻤﻘﺩﺍﺭﻩ ) ،(21,95ﻭﺒﺎﻟﻤﻘﺎﺒﻝ ﻜﺎﻥ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻟﻠﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ )،(16,32
ﻭﻟﺩﻯ ﺇﺠﺭﺍﺀ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ ﺘﺒﻴﻥ ﺃﻥ ﻫﺫﺍ ﺍﻷﺜﺭ ﺫﻭ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ،ﻭﻫﺫﺍ ﻴﻌﻨﻲ ﺃﻥ
ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ ﻁﺒﻕ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻜﺎﻥ ﻟﻪ ﺃﺜﺭ ﺇﻴﺠﺎﺒﻲ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ
ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ،ﻭﺫﻟﻙ ﻷﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺘﻀﻤﻥ ﺘﺴﻠﺴﻼ ﻤﻨﻁﻘﻴﴼ ﻓﻲ ﻋﺭﺽ ﺍﻟﻤﻔﺎﻫﻴﻡ
ﻭﺍﻟﻤﻌﺭﻓﺔ ﺍﻟﻌﻠﻤﻴﺔ ،ﻭﺘﻀﻤﻥ ﺘﻨﻭﻋﴼ ﻓﻲ ﺍﻻﺴﺘﺭﺍﺘﺠﻴﺎﺕ ﺍﻟﺘﺩﺭﻴﺒﻴﺔ  ،ﺤﻴﺙ ﺍﺴﺘﺨﺩﻤﺕ ﺃﺴﺎﻟﻴﺏ
ﻤﺘﻌﺩﺩﺓ ﻤﺜﻝ) :ﺍﻟﺤﻭﺍﺭ ﻭﺍﻟﻤﻨﺎﻗﺸﺔ ،ﻭﺍﻟﻌﺼﻑ ﺍﻟﺫﻫﻨﻲ ،ﻭﺍﻟﻤﻨﺎﻅﺭﺍﺕ ﺍﻟﻌﻠﻤﻴﺔ ،ﻭﺍﻟﻌﺭﻭﺽ
ﺍﻟﺘﻘﺩﻴﻤﻴﺔ ،ﻭﺘﻭﻅﻴﻑ ﺍﻟﻤﻭﺍﻗﻑ ﺍﻟﺼﻔﻴﺔ ،ﻭﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﺔ( ﻜﺫﻟﻙ ﺘﻤﻴﺯ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ
ُﻁﺒّﻕ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺘﻨﺎﻭﻟﻪ ﻟﻠﻤﻌﺭﻓﺔ ﺍﻟﻌﻠﻤﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﻌﺎﺼﺭﺓ ،ﻭﻤﻌﺎﻟﺠﺘﻪ ﻤﺸﻜﻼﺕ ﺒﻴﺌﻴﺔ
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﻭﺍﻗﻌﻴﺔ ،ﻭﺘﻨﺎﻭﻝ ﺍﻟﺠﺎﻨﺏ ﺍﻟﻤﻬﺎﺭﻱ ،ﻭﺍﻟﺴﻠﻭﻜﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻜﻴﻔﻴﺔ ﺘﻌﺯﻴﺯ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ
ﺍﻹﻴﺠﺎﺒﻴﺔ ﻭﺒﻨﺎﺌﻬﺎ ،ﻓﻬﻭ ﻓﻲ ﻫﺫﺍ ﺍﻹﻁﺎﺭ ﺤﺭﺹ ﻋﻠﻰ ﺍﻟﺘﻭﺍﺯﻥ ﻓﻲ ﺠﻤﻴﻊ ﺍﻟﻤﺠﺎﻻﺕ ﺍﻟﻤﻌﺭﻓﻴﺔ،
ﻭﺍﻟﻨﻔﺴﺤﺭﻜﻴﺔ ،ﻭﺍﻻﻨﻔﻌﺎﻟﻴﺔ .ﻭﺃﺘﺎﺡ ﺍﻟﻔﺭﺼﺔ ﻟﻌﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ،ﻻ ﺒﺩﺍﺀ ﺍﻟﺭﺃﻱ ﻭﺘﻜﻭﻴﻨﻪ ﺤﻭﻝ
ﺍﻟﻤﻌﻀﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺒﺤﺙ ﻋﻥ ﺤﻠﻭﻝ ﻟﻤﺸﻜﻼﺕ ﺒﻴﺌﻴﺔ ﻭﺍﻗﻌﻴﺔ ﻭﻤﻠﺤﺔ ﻤﺜﻝ :ﺍﺴﺘﻨﺯﺍﻑ ﻤﺼﺎﺩﺭ
ﺍﻟﻁﺎﻗﺔ ﻭﺍﻟﻤﻭﺍﺭﺩ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﺍﻟﺘﻘﻠﺒﺎﺕ ﺍﻟﻤﻨﺎﺨﻴﺔ ،ﻭﺍﻟﺘﻠﻭﺙ ﺍﻟﺒﻴﺌﻲ ﺍﻟﻨﺎﺠﻡ ﻋﻥ ﻤﻠﻭﺜﺎﺕ ﺒﻴﺌﻴﺔ ﻤﺴﺘﺤﺩﺜﺔ
ﺒﻔﻌﻝ ﺍﻹﻨﺴﺎﻥ ،ﻭﺍﻟﺘﻁﻭﺭ ﺍﻟﺘﻜﻨﻭﻟﻭﺠﻲ ،ﻭﺍﻟﺘﻭﺍﺯﻥ ﺍﻟﺒﻴﺌﻲ ،ﻭﺍﻨﺤﺴﺎﺭ ﺍﻟﻐﻁﺎﺀ ﺍﻟﻨﺒﺎﺘﻲ ،ﻭﺍﻟﺘﺼﺤﺭ
ﻭﻏﻴﺭﻫﺎ ،ﻜﺫﻟﻙ ُﻭ ّﻅ َﻔﺕ ﺍﻟﻭﺴﺎﺌﻁ ﺍﻟﻤﺘﻌﺩﺩﺓ ﻭﻤﻨﻬﺎ ﺍﻟﻤﻭﺍﻗﻊ ﺍﻹﻟﻜﺘﺭﻭﻨﻴﺔ ﺍﻟﻤﺘﺨﺼﺼﺔ ﻓﻲ ﻤﺠﺎﻝ
ﺍﻟﺒﻴﺌﺔ ،ﻤﻤﺎ ﺃﻀﻔﻰ ﻋﻠﻰ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﻤﺭﻭﻨﺔ ﻭﺍﻟﺤﺩﺍﺜﺔ .ﻭﻤﻥ ﻫﻨﺎ ،ﻴﻤﻜﻥ ﺍﻟﻘﻭﻝ :ﺇﻥ ﻫﺫﻩ
ﺍﻷﻤﻭﺭ ﻤﺠﺘﻤﻌﺔ ﺴﺎﻫﻤﺕ ﻓﻲ ﺇﻴﺠﺎﺩ ﻓﺭﻭﻕ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﴼ ﻟﺼﺎﻟﺢ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺴﻭﺍﺀ ﻓﻲ
ﺍﺨﺘﺒﺎﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ،ﺃﻭ ﻓﻲ ﻤﻘﻴﺎﺱ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻫﺫﻩ ﺍﻟﻨﺘﺎﺌﺞ ﺘﺘﻔﻕ ﻤﻊ ﺩﺭﺍﺴﺔ
)ﺍﻟﺨﻭﺍﻟﺩﺓ (2006 ،ﻭﺩﺭﺍﺴﺔ )ﺴﻭ.(2004 ،
ﺃﻤﺎ ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﺴﺅﺍﻝ ﺍﻟﺜﺎﻨﻲ ﺍﻟﺫﻱ ﺒﺤﺙ ﻓﻲ ﺃﺜﺭ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﻓﻲ ﺘﻨﻤﻴﺔ
ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻹﻴﺠﺎﺒﻴﺔ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﻟﺩﻯ ﻁﺎﻟﺒﺎﺕ ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ ﺍﻟﺘﺎﺒﻌﺔ ﻟﻭﻜﺎﻟﺔ
ﺍﻟﻐﻭﺙ ﺍﻟﺩﻭﻟﻴﺔ ،ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻨﻤﻭﴽ ﻓﻲ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺒﻤﺘﻭﺴﻁ
ﺤﺴﺎﺒﻲ ﻤﻘﺩﺍﺭﻩ )  ،(174،74ﺒﻤﻘﺎﺒﻝ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ﺍﻟﺘﻲ ﺤﺼﻠﺕ ﻋﻠﻰ ﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ
ﻟﻼﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻤﻘﺩﺍﺭﻩ ) ،(130،68ﻭﻟﺩﻯ ﺘﻁﺒﻴﻕ ﺍﺨﺘﺒﺎﺭ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ ﺘﺒﻴﻥ ﺃﻥ
ﺍﻟﻔﺭﻭﻕ ﻜﺎﻨﺕ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﺎ ﻟﺼﺎﻟﺢ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ .ﻭﻫﺫﺍ ﻴﻤﻜﻥ ﺃﻥ ﻴُ ْﻌﺯﻯ ﺇﻟﻰ ﺍﻟﺒﺭﻨﺎﻤﺞ
ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ ﺃﺜﺎﺭ ﻭﻋﻲ ﺍﻟﻁﺎﻟﺒﺎﺕ ﺒﺎﻟﻘﻀﺎﻴﺎ ﻭﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﺘﻲ ﻻﻤﺴﺕ ﻗﻀﺎﻴﺎ ﺤﻴﺎﺘﻴﺔ
ﻭﻤﻌﺎﺼﺭﺓ ﺘﻬﻡ ﺍﻟﻁﺎﻟﺒﺎﺕ ﻤﺜﻝ :ﺘﻐﻴﺭ ﺍﻟﻤﻨﺎﺥ ،ﻭﺍﻟﺘﻠﻭﺙ ﺍﻟﺒﻴﺌﻲ ،ﻭﺍﻷﻤﺭﺍﺽ ،ﻭﺍﻻﻨﺤﺒﺎﺱ
ﺍﻟﺤﺭﺍﺭﻱ ،ﻭﺍﻟﺘﺼﺤﺭ ،ﻭﺍﻟﻨﻔﺎﻴﺎﺕ ﺍﻻﻟﻜﺘﺭﻭﻨﻴﺔ ،ﻭﺜﻘﺏ ﺍﻷﻭﺯﻭﻥ ،ﻭﻏﺎﺯﺍﺕ

ﺍﻟﺩﻓﻴﺌﺔ ،ﻭﻨﻘﺹ

ﺍﻟﻤﻭﺍﺭﺩ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻏﻴﺭﻫﺎ .ﻜﺫﻟﻙ ﻴﻤﻜﻥ ﺃﻥ ﻨﻌﺯﻭ ﻫﺫﻩ ﺍﻟﻨﺘﺎﺌﺞ ﻟﻁﺒﻴﻌﺔ ﺍﻻﺴﺘﺭﺍﺘﺠﻴﺎﺕ ،ﻭﺍﻷﺴﺎﻟﻴﺏ
ﺍﻟﺘﻲ ﺍﺘﺒﻌﺕ ﻓﻲ ﺘﻨﻔﻴﺫ ﺠﻠﺴﺎﺕ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ،ﺤﻴﺙ ﺘﻡ ﺍﻟﺘﺭﻜﻴﺯ ﻋﻠﻰ ﺠﻠﺴﺎﺕ ﺍﻟﻨﻘﺎﺵ
ﻭﺍﻟﺤﻭﺍﺭ ﻭﺍﻟﻌﺼﻑ ﺍﻟﺫﻫﻨﻲ ،ﻭﻤﻨﺎﻗﺸﺔ ﺍﻟﻤﻌﺘﻘﺩﺍﺕ ،ﻭﺍﻵﺭﺍﺀ ﺤﻭﻝ ﺍﻟﻤﺸﻜﻼﺕ ﻭﺍﻟﺘﺤﺩﻴﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ
ﻓﻲ ﺍﻟﻌﺎﻟﻡ ،ﻭﻓﻲ ﺍﻷﺭﺩﻥ ،ﻭﺍﻟﺒﻴﺌﺔ ﺍﻟﻤﺤﻠﻴﺔ ﺍﻟﺘﻲ ﺘﻌﻴﺵ ﻓﻴﻬﺎ ﺍﻟﻁﺎﻟﺒﺎﺕ ،ﻭﺍﻟﺒﺤﺙ ﻋﻥ ﺃﺴﺒﺎﺏ ﻫﺫﻩ
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ﺒﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ
ﺍﻟﻤﺸﻜﻼﺕ ،ﻭﺩﻭﺭ ﺍﻹﻨﺴﺎﻥ ﻭﺍﻟﺘﻘﺩﻡ ﺍﻟﺘﻜﻨﻭﻟﻭﺠﻲ ﻓﻲ ﺇﻴﺠﺎﺩﻫﺎ ،ﻜﺫﻟﻙ ُﺩ ّﺭ َ
ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ ﻭﺼﻨﻌﻪ ،ﻭﺘﻨﻤﻴﺔ ﻤﻬﺎﺭﺍﺕ ﺍﻟﺒﺤﺙ ﻭﺍﻟﺘﻔﻜﻴﺭ ،ﻜﺫﻟﻙ ﻨﻭﻗﺸﺕ ﺍﻟﺘﺸﺭﻴﻌﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ
ﻭﺩﻭﺭﻫﺎ ﻓﻲ ﺤﻤﺎﻴﺔ ﺍﻟﺒﻴﺌﺔ .ﻜﻝ ﻫﺫﻩ ﺍﻷﻤﻭﺭ ﺘﻔﺎﻋﻠﺕ ﻓﻲ ﺍﻟﻤﻨﺎﻗﺸﺎﺕ ﺍﻟﻌﻠﻤﻴﺔ ﺍﻟﺘﻲ ﺩﺍﺭﺕ ﻓﻲ
ﺍﻟﺠﻠﺴﺎﺕ ﺍﻟﺘﺩﺭﻴﺒﻴﺔ ،ﻭﻴﻤﻜﻥ ﺍﻟﻘﻭﻝ :ﺇﻥ ﻫﺫﻩ ﺍﻷﻤﻭﺭ ﻤﺠﺘﻤﻌﺔ ﺴﺎﻫﻤﺕ ﻓﻲ ﺘﻌﺯﻴﺯ ﺍﻻﺘﺠﺎﻫﺎﺕ
ﺍﻹﻴﺠﺎﺒﻴﺔ ﻋﻨﺩ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻭﺍﻟﺘﻲ ﻜﺎﻥ ﻟﻬﺎ ﺩﻭﺭ ﺇﻴﺠﺎﺒﻲ ﻓﻲ ﺘﺤﺴﻴﻥ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ،ﻭﻫﺫﻩ
ﺍﻟﻨﺘﺎﺌﺞ ﺘﺘﻔﻕ ﻤﻊ ﺩﺭﺍﺴﺔ)ﻫﺯﺍﻉ،2004 ،ﺠﺎﺴﻡ.( 2001،
ﺍﻟﺘﻭﺼﻴﺎﺕ
ﻓﻲ ﻀﻭﺀ ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﺘﻲ ﺘﻭﺼﻠﺕ ﺇﻟﻴﻬﺎ ﺍﺍﻟﺩﺭﺍﺴﺔ ،ﺍﻨﺒﺜﻘﺕ ﺍﻟﺘﻭﺼﻴﺎﺕ ﺍﻵﺘﻴﺔ:
 -1ﺘﻁﺒﻴﻕ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻤﻘﺘﺭﺡ ﻀﻤﻥ ﻤﺎﺩﺓ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﻜﻠﻴﺎﺕ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻟﺠﺎﻤﻌﺎﺕ
ﻜﻭﺤﺩﺓ ﺩﺭﺍﺴﻴﺔ.
 -2ﻋﻘﺩ ﻭﺭﺸﺎﺕ ﺍﻟﻌﻤﻝ ﻭﺍﻟﺩﻭﺭﺍﺕ ﻓﻲ ﻤﺭﺍﻜﺯ ﻭﻤﻌﺎﻫﺩ ﺇﻋﺩﺍﺩ ﺍﻟﻤﻌﻠﻤﻴﻥ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ
ﻟﻠﻤﻌﻠﻤﻴﻥ ﻭﺍﻟﻤﻌﻠﻤﺎﺕ ﻤﻥ ﺃﺠﻝ ﺯﻴﺎﺩﺓ ﻭﻋﻴﻬﻡ ﺍﻟﺒﻴﺌﻲ ،ﻭﺘﻐﻴﺭ ﺍﺘﺠﺎﻫﺎﺘﻬﻡ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ .ﻭﺒﺎﻟﺘﺎﻟﻲ،
ﺘﻁﻭﻴﺭ ﻭﻋﻲ ﻁﻠﺒﺘﻬﻡ ﺍﻟﺒﻴﺌﻲ.
 -3ﺇﺠﺭﺍﺀ ﻤﺯﻴﺩ ﻤﻥ ﺍﻟﺩﺭﺍﺴﺎﺕ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻠﻰ ﻋﻴﻨﺎﺕ ﺃﺨﺭﻯ ،ﻭﻤﺭﺍﺤﻝ ﺩﺭﺍﺴﻴﺔ
ﻤﺨﺘﻠﻔﺔ.
 -4ﺍﻻﺴﺘﻔﺎﺩﺓ ﻤﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺒﻲ ﺍﻟﺫﻱ ُﻁﺒّﻕ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻨﺩ ﺒﻨﺎﺀ ﺃﻭ ﺘﻁﻭﻴﺭ ﺍﻟﻤﻨﺎﻫﺞ
ﺍﻟﺩﺭﺍﺴﻴﺔ ﻤﻥ ﻭﺯﺍﺭﺓ ﺍﻟﺘﺭﺒﻴﺔ ﻭﺍﻟﺘﻌﻠﻴﻡ .
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

ﺍﻟﻤﺭﺍﺠﻊ:
ﺃﻭﻻً :ﺍﻟﻤﺭﺍﺠﻊ ﺒﺎﻟﻠﻐﺔ ﺍﻟﻌﺭﺒﻴﺔ:
 ﺃﺒﻭ ﺤﻠﻭ ،ﻴﻌﻘﻭﺏ ،ﻭﻤﺭﻋﻲ ،ﺘﻭﻓﻴﻕ ،ﻭﺨﺭﻴﺸﺔ ،ﻋﻠﻲ )" .(2004ﻤﻨﺎﻫﺞ ﻭﻁﺭﻕ ﺘﺩﺭﻴﺱ ﺍﻟﺩﺭﺍﺴﺎﺕﺍﻻﺠﺘﻤﺎﻋﻴﺔ" ) ،ﺍﻟﻁﺒﻌﺔ ﺍﻷﻭﻟﻰ( ،ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﻌﺭﺒﻴﺔ ﺍﻟﻤﻔﺘﻭﺤﺔ ،ﺍﻟﻤﺼﻔﺎﺓ ،ﺍﻟﻜﻭﻴﺕ.
 ﺃﺒﻭ ﻋﻴﻥ ،ﻜﻭﺜﺭ ) .(2006ﺍﻟﻨﻅﺎﻡ ﺍﻟﺒﻴﺌﻲ ﻭﺼﺤﺔ ﺍﻟﻤﺠﺘﻤﻊ)،ﻁ (1ﺩﺍﺭ ﻤﺠﺩﻻﻭﻱ ﻟﻠﻨﺸﺭ ﻭﺍﻟﺘﻭﺯﻴﻊ،ﻋﻤﺎﻥ-ﺍﻷﺭﺩﻥ.
 ﺃﺒﻭ ﻟﻁﻴﻔﺔ ،ﺒﺴﻨﺕ )" .(1199ﺍﺘﺠﺎﻫﺎﺕ ﻁﻠﺒﺔ ﺍﻟﻤﺭﺤﻠﺔ ﺍﻷﺴﺎﺴﻴﺔ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﻭﻋﻼﻗﺘﻬﺎ ﺒﻤﺴﺘﻭﻯ ﺍﻟﺘﻌﻠﻴﻡﻭﺍﻟﺘﺤﺼﻴﻝ ﻓﻲ ﺍﻟﻌﻠﻭﻡ" ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ.
 ﺒﻨﺕ ﺤﺴﻥ ﺃﺒﻭ ﻟﻁﻴﻔﺔ ،ﻤﺤﻤﺩ )" .(1199ﺍﺘﺠﺎﻫﺎﺕ ﻁﻠﺒﺔ ﺍﻟﻤﺭﺤﻠﺔ ﺍﻷﺴﺎﺴﻴﺔ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ ﻭﻋﻼﻗﺎﺘﻬﺎﺒﻤﺴﺘﻭﻯ ﺍﻟﺘﻌﻠﻴﻡ ﻭﺍﻟﺘﺤﺼﻴﻝ ﻓﻲ ﺍﻟﻌﻠﻭﻡ" ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ.
 ﺒﻨﻰ ﻓﺎﺭﺱ ،ﻤﺤﻤﻭﺩ )".(2010ﻤﻌﺎﻴﻴﺭ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﺘﻀﻤﻨﺔ ﻓﻲ ﻤﻨﻬﺎﺝ ﺍﻟﺠﻐﺭﺍﻓﻴﺔ ﻟﻠﺼﻑ ﺍﻟﻌﺎﺸﺭﻓﻲ ﺍﻷﺭﺩﻥ" ،ﻤﺠﻠﺔ ﺠﺎﻤﻌﺔ ﺠﺭﺵ ﻟﻠﺒﺤﻭﺙ ﻭﺍﻟﺩﺭﺍﺴﺎﺕ-ﺍﻷﺭﺩﻥ .ﺍﻟﻤﺠﻠﺩ ) (14ﺍﻟﻌﺩﺩ).(1
 ﺠﺎﺩ ،ﻤﻨﻰ ﻤﺤﻤﺩ ﻋﻠﻲ)" .(2004ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺍﻟﻁﻔﻭﻟﺔ ﺍﻟﻤﺒﻜﺭﺓ ﻭﺘﻁﺒﻴﻘﻬﺎ") ،ﻁ ،(1ﺩﺍﺭ ﺍﻟﻤﺴﻴﺭﺓﻟﻠﻨﺸﺭ ﻭﺍﻟﺘﻭﺯﻴﻊ ،ﻋﻤﺎﻥ -ﻷﺭﺩﻥ.
 ﺠﺎﺴﻡ ،ﺼﺎﻟﺢ ) " .(2001ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻁﻠﺒﺔ ﻭﻁﺎﻟﺒﺎﺕ ﺠﺎﻤﻌﺔ ﺍﻟﻜﻭﻴﺕ" ﻤﺠﻠﺔ ﺩﺭﺍﺴﺎﺕﺍﻟﺨﻠﻴﺞ ﻭﺍﻟﺠﺯﻴﺭﺓ ﺍﻟﻌﺭﺒﻴﺔ .ﻤﺠﻠﺱ ﺍﻟﻨﺸﺭ ﺍﻟﻌﻠﻤﻲ ،ﺠﺎﻤﻌﺔ ﺍﻟﻜﻭﻴﺕ ﺍﻟﻌﺩﺩ).(102
 ﺍﻟﺤﺩﺍﺒﻲ ،ﺩﺍﻭﻭﺩ ﻭﺍﻟﺼﺎﻨﻊ ،ﻤﺤﻤﺩ )" .(3199ﻤﺴﺘﻭﻯ ﺍﻟﻭﻋﻲ ﺍﻟﺒﻴﺌﻲ ﻭﺍﻟﺼﺤﻲ ﻟﺩﻯ ﻋﻴﻨﺔ ﻤﻥ ﻁﻠﺒﺔﻜﻠﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺒﺠﺎﻤﻌﺔ ﺼﻨﻌﺎﺀ" ﺒﺤﺙ ﻏﻴﺭ ﻤﻨﺸﻭﺭ ﻤﻘﺩﻡ ﻟﻠﻤﺅﺘﻤﺭ ﺍﻟﻌﻠﻤﻲ ﺍﻷﻭﻝ ﻷﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ
ﻓﻲ ﺼﻨﻌﺎﺀ ،ﺠﺎﻤﻌﺔ ﺼﻨﻌﺎﺀ ﺍﻟﻴﻤﻥ.
 ﺍﻟﺨﻭﺍﻟﺩﺓ ،ﺨﻠﻴﻝ )" .(2006ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻟﺘﻨﻤﻴﺔ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﻤﻌﻠﻤﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﻤﻬﻨﻴﺔ ﻓﻲﺍﻟﻤﺭﺤﻠﺔ ﺍﻷﺴﺎﺴﻴﺔ ﻓﻲ ﺍﻷﺭﺩﻥ " ﺍﻁﺭﻭﺤﺔ ﺩﻜﺘﻭﺭﺍﺓ ،ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻟﻌﺭﺒﻴﺔ ﻟﻠﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻴﺎ .ﺍﻷﺭﺩﻥ.
 ﺍﻟﺨﻭﺍﻟﺩﺓ ،ﻋﺒﺩ ﺍﷲ )" .(2000ﻤﺴﺘﻭﻯ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻟﺩﻯ ﻤﻌﻠﻤﻲ ﺍﻟﻌﻠﻭﻡ ﻓﻲ ﻤﺤﺎﻓﻅﺔ ﺠﺭﺵ ﻭﻋﻼﻗﺘﻪﺒﺎﻟﺠﻨﺱ ﻭﺍﻟﺨﺒﺭﺓ ﻭﺍﻟﻤﺅﻫﻝ ﻭﺍﻟﺘﺨﺼﺹ" ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻟﻴﺭﻤﻭﻙ.
 -ﺴﻌﺎﺩﺓ ،ﺠﻭﺩﺕ ﺃﺤﻤﺩ ،ﻭﺃﺒﻭ ﺤﻠﻭ ،ﻴﻌﻘﻭﺏ ،ﻭﻤﺭﻋﻲ ،ﺃﺤﻤﺩ ﺘﻭﻓﻴﻕ ،ﻭﺤﺴﻥ ،ﻤﺤﻤﺩ ﺇﺒﺭﺍﻫﻴﻡ )(1985
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"ﺃﺴﺎﻟﻴﺏ ﺘﻌﻠﻴﻡ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻻﺠﺘﻤﺎﻋﻴﺔ") ،ﻁ ،(1ﻭﺯﺍﺭﺓ ﺍﻟﺘﺭﺒﻴﺔ ﻭﺍﻟﺘﻌﻠﻴﻡ ﻭﺸﺅﻭﻥ ﺍﻟﺸﺒﺎﺏ ،ﺴﻠﻁﻨﺔ ﻋﻤﺎﻥ.

 ﺍﻟﺴﻌﻭﺩ ،ﺭﺍﺘﺏ ) .(2004ﺍﻹﻨﺴﺎﻥ ﻭﺍﻟﺒﻴﺌﺔ)ﺩﺭﺍﺴﺔ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ( .ﺩﺍﺭ ﺍﻟﺤﺎﻤﺩ ﻟﻠﻨﺸﺭ ﻭﺍﻟﺘﻭﺯﻴﻊ،)ﻁ .(1ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.

 ﺍﻟﺸﺭﺍﺡ ،ﻴﻌﻘﻭﺏ ﺃﺤﻤﺩ )" .(2004ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﻤﺄﺯﻕ ﺍﻟﺠﻨﺱ ﺍﻟﺒﺸﺭﻱ" ،ﻋﺎﻟﻡ ﺍﻟﻔﻜﺭ ،ﺍﻟﻤﺠﻠﺩ 32ﺍﻟﻌﺩﺩ  ،3ﺍﻟﻤﺠﻠﺱ ﺍﻟﻭﻁﻨﻲ ﻟﻠﺜﻘﺎﻓﺔ ﻭﺍﻟﻔﻨﻭﻥ ﻭﺍﻵﺩﺍﺏ -ﺩﻭﻟﺔ ﺍﻟﻜﻭﻴﺕ ،ﺹ ).(17-58

 -ﺸﻠﺒﻲ ،ﺃﺤﻤﺩ ﺇﺒﺭﺍﻫﻴﻡ ) " .(5199ﺃﺜﺭ ﺩﺭﺍﺴﺔ ﻤﻘﺭﺭ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻠﻰ ﺍﺘﺠﺎﻫﺎﺕ ﻁﻼﺏ ﻜﻠﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ

" ﺠﺎﻤﻌﺔ ﺍﻟﻤﻠﻙ ﺴﻌﻭﺩ ،ﺍﻟﺠﻤﻌﻴﺔ ﺍﻟﻤﺼﺭﻴﺔ ﻟﻠﻤﻨﺎﻫﺞ ﻭﻁﺭﻕ ﺍﻟﺘﺩﺭﻴﺱ ،ﺍﻟﻤﺅﺘﻤﺭ ﺍﻟﻌﻠﻤﻲ ﺍﻟﺜﺎﻨﻲ) ،ﺇﻋﺩﺍﺩ

ﺍﻟﻤﻌﻠﻡ( ،ﺍﻻﺴﻜﻨﺩﺭﻴﺔ.

 -ﺍﻟﺼﺒﺎﺭﻴﻨﻲ ،ﻤﺤﻤﺩ )" .(8199ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻭﺩﻭﺭﻫﺎ ﻓﻲ ﺤﻤﺎﻴﺔ ﺍﻟﻤﻴﺎﻩ ﻤﻥ ﺍﻟﺘﻠﻭﺙ" ﻤﺠﻠﺔ ﺃﺒﺤﺎﺙ

ﺍﻟﺒﻴﺌﺔ ﻭﺍﻟﺘﻨﻤﻴﺔ ﻤﺠﻠﺩ ) ،(1ﺍﻟﻌﺩﺩ ) ،(1ﻋﻤﺎﻥ –ﺍﻷﺭﺩﻥ.

 ﻁﺤﺎﻥ ،ﺒﻼﻝ ﻤﻨﺎﻭﻑ ) .(2005ﻭﻗﺎﻴﺔ ﺍﻟﺒﻴﺌﺔ ﻤﻥ ﺍﻟﻤﻠﻭﺜﺎﺕ ﺍﻟﺼﻨﺎﻋﻴﺔ ،ﺩﺍﺭ ﺍﻟﻤﻨﺎﻫﺞ ﻟﻠﻨﺸﺭﻭﺍﻟﺘﻭﺯﻴﻊ ،ﺍﻟﻁﺒﻌﺔ ﺍﻷﻭﻟﻰ ،ﻋﻤﺎﻥ ﺍﻷﺭﺩﻥ.

 ﻁﻼﻓﺤﺔ ،ﺤﺎﻤﺩ ﻋﺒﺩ ﺍﷲ )" .(2010ﻤﻨﺎﻫﺞ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻻﺠﺘﻤﺎﻋﻴﺔ ﻭﻁﺭﺍﺌﻕ ﺘﺩﺭﻴﺴﻬﺎ") ،ﻁ،(1ﻤﻁﺒﻌﺔ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻋﻤﺎﻥ-ﺍﻷﺭﺩﻥ.

 -ﻋﺒﺩ ﺍﻟﺠﻭﺍﺩ ،ﺃﺤﻤﺩ )" .(1996ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ" ،ﺍﻟﺩﺍﺭ ﺍﻟﻌﺭﺒﻴﺔ ﻟﻠﻨﺸﺭ ﻭﺍﻟﺘﻭﺯﻴﻊ ،ﺍﻟﻘﺎﻫﺭﺓ.

 ﻋﺭﺒﻴﺎﺕ ،ﺒﺸﻴﺭ ﻤﺤﻤﺩ ،ﻭﻤﺯﺍﻫﺭﺓ ،ﺃﻴﻤﻥ ﺴﻠﻴﻤﺎﻥ )" .(2009ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ") ،ﻁ (1ﺩﺍﺭ ﺍﻟﻤﻨﺎﻫﺞﻟﻠﻨﺸﺭ ﻭﺍﻟﺘﻭﺯﻴﻊ ،ﻋﻤﺎﻥ -ﺍﻷﺭﺩﻥ.

 ﺍﻟﻔﻬﻴﺩ ،ﺃﺤﻤﺩ ،ﻭﺤﺴﻴﻥ ،ﻭﺃﺴﻤﺎﺀ ) " .(2007ﻗﻴﺎﺱ ﺍﺘﺠﺎﻫﺎﺕ ﻤﺘﺩﺭﺒﻲ ﺍﻟﻜﻠﻴﺎﺕ ﺍﻟﺘﻘﻨﻴﺔ ﺒﺎﻟﻤﻤﻠﻜﺔﺍﻟﻌﺭﺒﻴﺔ ﺍﻟﺴﻌﻭﺩﻴﺔ ﻨﺤﻭ ﺍﻟﺒﻴﺌﺔ" http: /suhuf.net.sa/2001jaz/ang3/ar4.htm

 -ﺍﻟﻠﻘﺎﻨﻲ ،ﺃﺤﻤﺩ ﺤﺴﻴﻥ ،ﻭﻤﺤﻤﺩ ،ﻓﺎﺭﻋﺔ ﺤﺴﻥ ) ".(1999ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺒﻴﻥ ﺍﻟﺤﺎﻀﺭ ﻭﺍﻟﻤﺴﺘﻘﺒﻝ"،

ﻋﺎﻟﻡ ﺍﻟﻜﺘﺏ ،ﺍﻟﻘﺎﻫﺭﺓ.

 ﻫﺯﺍﻉ ،ﻋﺒﺩ ﺍﻟﻭﺩﻭﺩ ) " .2004ﺃﺜﺭ ﺘﺩﺭﻴﺱ ﻤﻘﺭﺭ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻓﻲ ﺘﻨﻤﻴﺔ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻟﻁﻠﺒﺔﻜﻠﻴﺔ ﺘﺭﺒﻴﺔ ﺍﻟﺤﺩﻴﺩﺓ" .ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ،ﺍﻟﻴﻤﻥ.

 ﺍﻟﻬﻴﺘﻲ ،ﻨﻭﺯﺍﺩ ﻋﺒﺩ ﺍﻟﺭﺤﻤﻥ ،ﻭﺍﻟﻤﻬﻨﺩﻱ ،ﺤﺴﻥ ﺇﺒﺭﺍﻫﻴﻡ ،ﻭﺇﺒﺭﺍﻫﻴﻡ ،ﻋﻴﺴﻰ ﺠﻤﻌﺔ )" .(2009ﻤﻘﺩﻤﺔﻓﻲ ﺍﻗﺘﺼﺎﺩﻴﺎﺕ ﺍﻟﺒﻴﺌﺔ") ،ﻁ ،(1ﺩﺍﺭ ﺍﻟﻤﻨﺎﻫﺞ ﻟﻠﻨﺸﺭ ﻭﺍﻟﺘﻭﺯﻴﻊ .ﻋﻤﺎﻥ -ﺍﻷﺭﺩﻥ.
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 ﺍﻟﻤﺭﺍﺠﻊ ﺒﺎﻟﻠﻐﺔ ﺍﻷﺠﻨﺒﻴﺔ:ﺜﺎﻨﻴﴼ
- Hsu,S.(2004). “The Effects of an Environmental Education Programme on Responsible Environmental Behavior and Associated Literary Varibles in Taiwnese Teachers” Journal of Environmental Education. 35(2)
- Gayford,C. (2002) “Environmental literacy towards a shared understanding for
science teachers”. Research in Science and Technological Education. 20 (1).
- Todet, D. (1996). An Investigation of Environmental Literacy of Teachers in South
–Central Ohio using the Wisconsin Environmental Literacy Survey Doctoral Disseration,Ohio.
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ﻜﻠﻴﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻵﺩﺍﺏ
ﻭﻜﺎﻟﺔ ﺍﻟﻐﻭﺙ ﺍﻟﺩﻭﻟﻴﺔ
ﺍﺨﺘﺒﺎﺭ ﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺒﻴﺌﻴﺔ
ﺘﺨﺼﺹ :ﻤﻌﻠﻡ ﺼﻑ

ﺍﻟﺸﻌﺒﺔ
ﺍﺴﻡ ﺍﻟﻁﺎﻟﺏ
ﻀﻊ ﺩﺍﺌﺭﺓ ﺤﻭﻝ ﺍﻻﺨﺘﻴﺎﺭ ﺍﻷﻓﻀﻝ ﻟﻺﺠﺎﺒﺔ ﺍﻟﺼﺤﻴﺤﺔ:
 .1ﻋﻨﺩﻤﺎ ﺘﺫﻫﺏ ﻟﺭﺤﻠﺔ ﺘﺭﻓﻴﻬﻴﺔ ﻤﻊ ﻁﻠﺒﺔ ﻤﺩﺭﺴﺘﻙ ﺘﺤﺭﺹ ﻋﻠﻰ :
ﺏ -ﻤﺸﺎﺭﻜﺘﻬﻡ ﻓﻲ ﺠﻤﻊ ﺍﻟﻨﻔﺎﻴﺎﺕ
ﺃ -ﺘﻜﻠﻴﻔﻬﻡ ﺒﺠﻤﻊ ﺍﻟﻨﻔﺎﻴﺎﺕ
ﺩ -ﺘﻌﻴﻴﻥ ﻁﻠﺒﺔ ﻟﻤﺭﺍﻗﺒﺔ ﺃﻭﻀﺎﻉ ﺍﻟﻨﻅﺎﻓﺔ.
ﺠـ -ﺘﺭﻙ ﺍﻟﻨﻔﺎﻴﺎﺕ ﻤﻜﺎﻨﻬﺎ
 .2ﻋﻨﺩﻤﺎ ﺘﺨﻁﻁ ﻟﺤﻤﻠﺔ ﺘﻁﻭﻋﻴﺔ ﻟﺘﻨﻅﻴﻑ ﺍﻟﺒﻴﺌﺔ ﺍﻟﻤﺤﻴﻁﺔ ﺘﻘﻭﻡ ﺒـ:
ﺏ -ﺩﻋﻭﺓ ﺍﻟﻤﺠﺘﻤﻊ ﺍﻟﻤﺤﻠﻲ ﻟﻠﻤﺸﺎﺭﻜﺔ
ﺃ -ﺇﻋﺩﺍﺩ ﺍﻟﺨﻁﺔ ﻟﻠﺤﻤﻠﺔ
ﺠـ -ﺘﺤﺩﻴﺩ ﺃﺩﻭﺍﺭ ﺍﻟﻤﺸﺎﺭﻜﻴﻥ ﺩ -ﺘﺴﻬﻡ ﻓﻲ ﺍﻟﺘﺨﻁﻴﻁ ﻭﺍﻟﺘﻨﻅﻴﻡ ﻭﺍﻟﻤﺸﺎﺭﻜﺔ ﺍﻟﻔﻌﻠﻴﺔ.
 .3ﻤﻥ ﺃﺴﺎﻟﻴﺏ ﺒﻨﺎﺀ ﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ ﻋﻨﺩ ﺍﻹﻨﺴﺎﻥ.
ﺃ -ﺴﻥ ﺍﻟﻘﻭﺍﻨﻴﻥ ﻭﺍﻟﺘﺸﺭﻴﻌﺎﺕ
ﺏ -ﺍﻟﺭﺤﻼﺕ ﺍﻟﻤﻴﺩﺍﻨﻴﺔ
ﺠـ -ﺍﻟﺤﻤﻼﺕ ﺍﻟﺘﻁﻭﻋﻴﺔ
ﺩ -ﺘﻁﻭﻴﺭ ﺃﺨﻼﻗﻴﺎﺕ ﺒﻴﺌﻴﺔ ﻟﺩﻴﻪ
 .4ﺃﻋﺘﻘﺩ ﺃﻥ ﺩﺭﺍﺴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺘﺸﻜﻝ:
ﺍ -ﻫﺩﺭﴽ ﻟﻭﻗﺕ ﺍﻟﻁﻠﺒﺔ
ﺏ -ﻤﻨﻌﻁﻔﴼ ﻓﻲ ﺘﻜﻭﻴﻥ ﺍﻟﻤﻭﺍﻁﻥ ﺍﻟﺼﺎﻟﺢ
ﺝ -ﺘﻘﻠﻴﺩﴽ ﻟﻤﻨﺎﻫﺞ ﺍﻟﺩﻭﻝ ﺍﻟﻐﺭﺒﻴﺔ
ﺩ -ﺘﺤﺩﻴﴼ ﻟﻠﻤﻌﻠﻡ
 .5ﺃﺭﻯ ﺃﻥ ﺘﺩﺭﻴﺱ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻴﺴﺎﻋﺩﻨﻲ ﻓﻲ:
ﺍ -ﻓﻬﻡ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﺤﻠﻴﺔ
ﺏ -ﺍﻹﻟﻤﺎﻡ ﺒﺎﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﻤﺤﻠﻴﺔ ﻭﺍﻟﻌﺎﻟﻤﻴﺔ
ﺝ -ﺍﻟﻤﺴﺎﻫﻤﺔ ﻓﻲ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ
ﺩ -ﺏ+ﺝ ﻤﻌﴼ.

 .6ﻤﻥ ﺍﻟﻤﻌﺭﻭﻑ ﺃﻥ ﺃﺴﻌﺎﺭ ﺍﻟﻭﻗﻭﺩ ﻓﻲ ﺘﺯﺍﻴﺩ ﻜﺒﻴﺭ ،ﻭﻫﺫﺍ ﻴﺒﺭﺭ ﻟﻺﻨﺴﺎﻥ ﺍﻟﺤﺼﻭﻝ ﻋﻠﻰ ﺍﻟﻭﻗﻭﺩ
ﻤﻥ:
ﺍ -ﻗﻁﻊ ﺍﻷﺸﺠﺎﺭ ﺍﻟﺤﺭﺠﻴﺔ ﻭﺍﻻﺴﺘﻔﺎﺩﺓ ﻤﻥ ﺍﻷﺨﺸﺎﺏ
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ﺏ -ﺍﻟﻤﺼﺎﺩﺭ ﺍﻟﺒﺩﻴﻠﺔ ﻜﺎﻟﻁﺎﻗﺔ ﺍﻟﺸﻤﺴﻴﺔ.
ﺝ -ﺍﻟﻁﺎﻗﺔ ﺍﻟﻨﻭﻭﻴﺔ.
ﺩ -ﺍﻟﺤﻁﺏ ﻭﺍﻟﻁﺎﻗﺔ ﺍﻟﻜﻬﺭﺒﺎﺌﻴﺔ.
 .7ﻤﻥ ﻤﻅﺎﻫﺭ ﺍﻟﺘﻘﺩﻡ ﺍﻟﺤﻀﺎﺭﻱ:
ﺍ -ﺍﻟﺘﺨﻠﺹ ﻤﻥ ﺍﻟﻐﺎﺒﺎﺕ ﺍﻟﻁﺒﻴﻌﻴﺔ.
ﺏ -ﺍﻻﺴﺘﻔﺎﺩﺓ ﻤﻥ ﺃﺨﺸﺎﺏ ﺍﻟﻐﺎﺒﺎﺕ ﻓﻲ ﺼﻨﺎﻋﺔ ﺍﻟﻭﺭﻕ.
ﺝ -ﺍﻟﻤﺤﺎﻓﻅﺔ ﻋﻠﻰ ﺍﻟﻐﺎﺒﺎﺕ ﺍﻟﻁﺒﻴﻌﻴﺔ ﻭﺭﻋﺎﻴﺘﻬﺎ.
ﺩ -ﺇﻗﺎﻤﺔ ﺍﻟﻌﻤﺎﺭﺍﺕ ﺍﻟﺴﻜﻨﻴﺔ ﻓﻲ ﺍﻷﺭﺍﻀﻲ ﺍﻟﺨﺼﺒﺔ.
 .8ﻤﻥ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ ﺍﻟﺘﻲ ﺘﺴﺒﺏ ﺍﻹﻨﺴﺎﻥ ﻓﻴﻬﺎ:
ﺍ -ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﻤﺒﻴﺩﺍﺕ ﺍﻟﺤﺸﺭﻴﺔ ﻟﻠﻘﻀﺎﺀ ﻋﻠﻰ ﺍﻵﻓﺎﺕ ﺍﻟﺯﺭﺍﻋﻴﺔ ﻜﺎﻓﺔ.
ﺏ -ﺍﺴﺘﺨﺩﺍﻡ ﻫﻨﺩﺴﺔ ﺍﻟﻭﺭﺍﺜﺔ.
ﺝ -ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﻬﺭﻤﻭﻨﺎﺕ ﺍﻟﻨﺒﺎﺘﻴﺔ.
ﺩ -ﺘﻔﻌﻴﻝ ﺍﻟﻤﻘﺎﻭﻤﺔ ﺍﻟﺤﻴﻭﻴﺔ.
 .9ﺇﻥ ﺍﻟﺘﻘﺩﻡ ﺍﻟﺼﻨﺎﻋﻲ ﺍﻟﻜﺒﻴﺭ ﻴﺒﺭﺭ ﻟﻠﺩﻭﻝ ﺍﻟﺼﻨﺎﻋﻴﺔ:
ﺍ -ﺍﻟﺘﺨﻠﺹ ﻤﻥ ﻨﻔﺎﻴﺎﺘﻬﺎ ﻓﻲ ﺍﻟﺩﻭﻝ ﺍﻟﻔﻘﻴﺭﺓ ﻤﻘﺎﺒﻝ ﺍﻟﻤﺎﻝ.
ﺏ -ﺭﻤﻲ ﻤﺨﻠﻔﺎﺕ ﺍﻟﺼﻨﺎﻋﺔ ﻓﻲ ﺍﻷﻨﻬﺎﺭ ﺍﻟﺒﻌﻴﺩﺓ.
ﺝ -ﻁﻤﺭ ﺍﻟﻨﻔﺎﻴﺎﺕ ﺒﻁﺭﻴﻘﺔ ﺁﻤﻨﺔ.
ﺩ -ﺭﻤﻲ ﺍﻟﻨﻔﺎﻴﺎﺕ ﺒﻌﻴﺩﴽ ﻋﻥ ﺍﻟﻤﻨﺎﻁﻕ ﺍﻟﻤﺄﻫﻭﻟﺔ .
 .10ﺃﺸﻌﺭ ﺃﻥ ﻤﺎﺩﺓ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﻤﻥ ﺍﻟﻤﻭﺍﺩ.
ﺍ -ﺍﻟﻤﻤﺘﻌﺔ ﻭﺍﻟﻤﻔﻴﺩﺓ ﻟﻲ ﻓﻲ ﺤﻴﺎﺘﻲ
ﺏ -ﺍﻟﻤﻤﻠﺔ ﻭﺍﻟﺭﺘﻴﺒﺔ.
ﺝ -ﺍﻟﻤﻠﻴﺌﺔ ﺒﺎﻟﻤﻌﺭﻓﺔ ﺍﻟﺘﻘﻠﻴﺩﻴﺔ.
ﺩ -ﺍﻟﻐﻨﻴﺔ ﺒﺎﻟﻤﻌﺭﻓﺔ ﺍﻟﻨﻅﺭﻴﺔ ﻭﻏﻴﺭ ﺍﻟﻘﺎﺒﻠﺔ ﻟﻠﺘﻁﺒﻴﻕ.
 .11ﻤﺎ ﺍﻟﻤﻘﺼﻭﺩ ﺒﺎﻟﻨﻅﺎﻡ ﺍﻟﺒﻴﺌﻲ )(ecosystem؟
ﺃ -ﻤﺠﻤﻭﻋﺔ ﺍﻟﻌﻭﺍﻤﻝ ﺍﻟﺤﻴﺔ ﻓﻲ ﺍﻟﺒﻴﺌﺔ.
ﺏ -ﻤﺠﻤﻭﻋﺔ ﺍﻟﻌﻭﺍﻤﻝ ﻏﻴﺭ ﺍﻟﺤﻴﺔ ﻓﻲ ﺍﻟﺒﻴﺌﺔ.
ﺠـ -ﻤﺠﻤﻭﻋﺔ ﺍﻟﻌﻭﺍﻤﻝ ﺍﻟﺤﻴﺔ ﻭﻏﻴﺭ ﺍﻟﺤﻴﺔ.
ﺩ -ﻤﺠﻤﻭﻋﺔ ﺍﻟﻌﻭﺍﻤﻝ ﺍﻟﺤﻴﺔ ﻭﻏﻴﺭ ﺍﻟﺤﻴﺔ ﻭﺍﻟﺘﻔﺎﻋﻝ ﻓﻲ ﻤﺎ ﺒﻴﻨﻬﺎ.
 .12ﻤﻥ ﺍﻟﻤﻤﻴﺯﺍﺕ ﺍﻟﻬﺎﻤﺔ ﻟﻠﻨﻅﺎﻡ ﺍﻟﺒﻴﺌﻲ:
ﺃ -ﺘﻭﻓﺭ ﻜﺎﻓﺔ ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﻼﺯﻤﺔ ﻟﻠﺤﻴﺎﺓ.
ﻭﻓﺭﺓ ﺍﻟﻤﻨﺘﺠﺎﺕ.
ﺠـ -ﺍﻟﻅﺭﻭﻑ ﺍﻟﺤﻴﻭﻴﺔ ﻭﺍﻟﻤﻨﺎﺨﻴﺔ ﺍﻟﻤﻨﺎﺴﺒﺔ.
ﺩ -ﺘﻭﻓﺭ ﺍﻟﻁﺎﻗﺔ ﻭﺘﺠﺩﺩ ﻤﺴﺎﺭﻫﺎ.
 .13ﺍﻟﻤﻘﺼﻭﺩ ﺒﺎﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ:
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ﺍ -ﺩﺭﺍﺴﺔ ﻋﻠﻡ ﺍﻟﺒﻴﺌﺔ.
ﺏ -ﻤﻌﺭﻓﺔ ﻋﻨﺎﺼﺭ ﺍﻟﻨﻅﺎﻡ ﺍﻟﺒﻴﺌﻲ.
ﺠـ -ﺘﻨﻤﻴﺔ ﺍﻟﻤﻌﺭﻓﺔ ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ﻭﺍﻻﺘﺠﺎﻫﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ.
ﺩ -ﺘﻨﻤﻴﺔ ﻤﻬﺎﺭﺓ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ.
 .14ﺍﻟﻤﻘﺼﻭﺩ ﺒﻌﻠﻡ ﺍﻟﺒﻴﺌﺔecology :
ﺍ -ﻋﻠﻡ ﺩﺭﺍﺴﺔ ﺍﻟﻜﺎﺌﻨﺎﺕ ﺍﻟﺤﻴﺔ.
ﺏ -ﻋﻠﻡ ﺩﺭﺍﺴﺔ ﺍﻟﻜﺎﺌﻨﺎﺕ ﺍﻟﺤﻴﺔ ﻭﻏﻴﺭ ﺍﻟﺤﻴﺔ.
ﺠـ -ﻋﻠﻡ ﺩﺭﺍﺴﺔ ﺍﻟﻌﻼﻗﺎﺕ ﺒﻴﻥ ﺍﻟﻜﺎﺌﻨﺎﺕ ﺍﻟﺤﻴﺔ ﻭﺒﻴﺌﺘﻬﺎ.
ﺩ -ﻋﻠﻡ ﺘﺼﻨﻴﻑ ﺍﻟﻜﺎﺌﻨﺎﺕ ﺍﻟﺤﻴﺔ.
 . 15ﻤﻥ ﺃﺨﻁﺭ ﻤﺼﺎﺩﺭ ﺍﻟﺘﻠﻭﺙ ﺍﻹﺸﻌﺎﻋﻲ:
ﺏ -ﺍﻷﺸﻌﺔ ﻓﻭﻕ ﺍﻟﺒﻨﻔﺴﺠﻴﺔ.
ﺃ -ﺍﻷﺸﻌﺔ ﺍﻟﻜﻭﻨﻴﺔ.
ﺠـ -ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﻤﺸﻌﺔ ﻓﻲ ﺍﻟﻘﺸﺭﺓ ﺍﻷﺭﻀﻴﺔ .ﺩ -ﺍﻟﺘﺠﺎﺭﺏ ﺍﻟﻨﻭﻭﻴﺔ.
 . 16ﻤﻥ ﺍﻟﻁﺭﻕ ﺍﻟﺤﺩﻴﺜﺔ ﻟﻤﻌﺎﻟﺠﺔ ﺍﻟﻨﻔﺎﻴﺎﺕ ﺍﻟﺼﻠﺒﺔ:
ﺏ -ﺇﻋﺎﺩﺓ ﺍﻟﺘﺩﻭﻴﺭ.
ﺍ -ﺍﻟﻁﻤﺭ ﺍﻟﺼﺤﻲ.
ﺩ -ﺍﻟﺤﺭﻕ ﺍﻟﻜﺎﻤﻝ.
ﺝ -ﺍﻟﺤﺭﻕ ﺍﻟﺠﺯﺌﻲ.
 . 17ﻟﻠﺘﺨﻔﻴﻑ ﻤﻥ ﺍﻵﺜﺎﺭ ﺍﻟﺴﻠﺒﻴﺔ ﻟﻠﻤﺒﻴﺩﺍﺕ ﺍﻟﺤﺸﺭﻴﺔ ﻴﻤﻜﻥ ﺍﺴﺘﺨﺩﺍﻡ.
ﺃ -ﺍﻟﺭﺵ ﺒﺎﻟﻤﺒﻴﺩﺍﺕ ﺍﻟﺤﺸﺭﻴﺔ ﻓﻲ ﻓﺼﻝ ﺍﻟﺼﻴﻑ.
ﺏ -ﺍﻟﺘﺩﺨﻴﻥ ﺍﻟﺤﺭﺍﺭﻱ.
ﺝ  -ﺍﻟﺘﻌﻘﻴﻡ ﺍﻟﺸﻤﺴﻲ.
ﺩ ـ -ﺍﻟﻤﻜﺎﻓﺤﺔ ﺍﻟﺤﻴﻭﻴﺔ.
 .18ﻤﻥ ﺃﺴﺒﺎﺏ ﻅﺎﻫﺭﺓ ﺍﻨﻘﺭﺍﺽ ﺍﻟﻐﺯﻻﻥ ﻓﻲ ﺍﻷﺭﺩﻥ:
ﺍ -ﻗﻠﺔ ﺘﻭﻓﺭ ﺍﻟﻐﺫﺍﺀ.
ﺏ-ﻋﻼﻗﺔ ﺍﻻﻓﺘﺭﺍﺱ.
ﺠـ -ﺘﻐﻴﺭ ﺍﻟﻤﻨﺎﺥ.
ﺩ -ﺍﻟﺼﻴﺩ ﺍﻟﺠﺎﺌﺭ.
 .19ﻴﻨﺘﺞ ﺍﻻﺨﺘﻼﻝ ﻓﻲ ﺍﻟﺘﻭﺍﺯﻥ ﺍﻟﺒﻴﺌﻲ ﻋﻥ:
ﺃ -ﻨﻘﺹ ﺍﻟﺘﻭﻋﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ.
ﺏ -ﺍﺴﺘﻨﺯﺍﻑ ﺍﻻﻨﺴﺎﻥ ﻟﻠﻤﻭﺍﺩ ﺍﻟﺒﻴﺌﻴﺔ.
ﺠـ -ﻨﻘﺹ ﻓﻲ ﺍﻟﺘﺸﺭﻴﻌﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ.
ﺩ -ﺠﻤﻴﻊ ﻤﺎ ﺫﻜﺭ.
 .20ﻭﺍﺤﺩﺓ ﻤﻥ ﺍﻟﻌﺒﺎﺭﺍﺕ ﺍﻵﺘﻴﺔ ﻤﻥ ﺍﻟﻘﻭﺍﻨﻴﻥ ﺍﻟﺒﻴﺌﻴﺔ:
ﺏ -ﻗﺎﻨﻭﻥ ﺜﺒﺎﺕ ﺍﻟﻨﻅﻡ ﺍﻟﺒﻴﺌﻴﺔ.
ﺃ -ﻗﺎﻨﻭﻥ ﺼﻴﺎﻨﺔ ﺍﻟﻤﻭﺍﺭﺩ ﺍﻟﺒﻴﺌﻴﺔ.
ﺩ -ﻗﺎﻨﻭﻥ ﺘﺒﺎﺩﻝ ﺍﻟﻤﻨﺎﻓﻊ.
ﺠـ -ﻗﺎﻨﻭﻥ ﻤﺤﺩﻭﺩﻴﺔ ﺍﻟﻤﻭﺍﺭﺩ ﺍﻟﺒﻴﺌﻴﺔ.
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(2

 . 21ﻤﻥ ﺃﻫﻡ ﺍﻷﻀﺭﺍﺭ ﺍﻟﻨﺎﺘﺠﺔ ﻋﻥ ﺜﻘﺏ ﻁﺒﻘﺔ ﺍﻷﻭﺯﻭﻥ:
ﺏ -ﺯﻴﺎﺩﺓ ﻤﻌﺩﻝ ﺍﻟﻭﻓﻴﺎﺕ ﻓﻲ ﺍﻷﺤﻴﺎﺀ
ﺃ -ﺯﻴﺎﺩﺓ ﺤﺭﻕ ﺍﻟﻐﺎﺒﺎﺕ.
ﺩ -ﺯﻴﺎﺩﺓ ﻨﺴﺒﺔ ﺴﺭﻁﺎﻥ ﺍﻟﺠﻠﺩ .
ﺠـ -ﺍﻟﺘﺴﺒﺏ ﻓﻲ ﺍﻷﻤﺭﺍﺽ ﺍﻟﻌﺼﺒﻴﺔ.
 .22ﻴﺤﺩﺙ ﺍﻟﺘﻠﻭﺙ ﺍﻹﺸﻌﺎﻋﻲ ﻟﻠﻤﻴﺎﻩ ﺒﺴﺒﺏ:
ﺃ -ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﻤﺎﺀ ﻟﻔﺼﻝ ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﻤﺸﻌﺔ.
ﺏ -ﺯﻴﺎﺩﺓ ﺍﻷﺸﻌﺔ ﻓﻭﻕ ﺍﻟﺒﻨﻔﺴﺠﻴﺔ.
ﺠـ -ﺍﻟﺯﻻﺯﻝ ﻭﺍﻟﺒﺭﺍﻜﻴﻥ.
ﺩ -ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﻤﺎﺀ ﻟﺘﺒﺭﻴﺩ ﺍﻟﻤﻔﺎﻋﻼﺕ ﺍﻟﻨﻭﻭﻴﺔ.
 .23ﻤﻥ ﺍﻷﺴﺎﻟﻴﺏ ﺍﻟﻨﺎﺠﺤﺔ ﻓﻲ ﺘﺩﺭﻴﺱ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ.
ﺃ -ﺃﺴﻠﻭﺏ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ.
ﺏ -ﺍﻷﺴﻠﻭﺏ ﺍﻟﻤﻌﺘﻤﺩ ﻋﻠﻰ ﺍﻟﺭﺤﻼﺕ ﺍﻟﻤﻴﺩﺍﻨﻴﺔ.
ﺠـ -ﺍﻟﻤﺤﺎﻀﺭﺍﺕ.
ﺩ -ﺃ  +ﺏ ﻤﻌﴼ.
 .25ﻤﻥ ﺍﻟﻤﻨﺠﺯﺍﺕ ﺍﻷﺭﺩﻨﻴﺔ ﺍﻟﻤﺘﻤﻴﺯﺓ ﻓﻲ ﻤﺠﺎﻝ ﺘﻨﻔﻴﺫ ﺍﻟﻘﻭﺍﻨﻴﻥ ﺍﻟﺒﻴﺌﻴﺔ:
ﺃ -ﻜﺜﺭﺓ ﺍﻟﻤﺅﺴﺴﺎﺕ ﺍﻟﻭﻁﻨﻴﺔ.
ﺏ -ﺇﻴﺠﺎﺩ ﺍﻟﺸﺭﻁﺔ ﺍﻟﺒﻴﺌﻴﺔ.
ﺩ -ﻭﺠﻭﺩ ﻭﺯﺍﺭﺓ ﻤﺘﺨﺼﺼﺔ ﻟﻠﺒﻴﺌﺔ.
ﺠـ -ﻭﺠﻭﺩ ﺴﻴﺎﺴﺔ ﻭﻁﻨﻴﺔ ﻟﻠﺒﻴﺌﺔ.
 .26ﻤﻥ ﺃﺒﺭﺯ ﻤﻬﻤﺎﺕ ﺍﻟﺸﺭﻁﺔ ﺍﻟﺒﻴﺌﻴﺔ:
ﺃ -ﺍﻟﺤﻔﺎﻅ ﻋﻠﻰ ﺍﻟﺜﺭﻭﺓ ﺍﻟﻁﺒﻴﻌﻴﺔ.
ﺏ -ﺒﻨﺸﺭ ﺍﻟﻭﻋﻲ ﺍﻟﺒﻴﺌﻲ.
ﺠـ -ﺍﻟﺤﻔﺎﻅ ﻋﻠﻰ ﺍﻟﻤﻭﺍﺭﺩ ﺍﻟﻁﺒﻴﻌﻴﺔ.
ﺩ -ﺘﻨﻔﻴﺫ ﺍﻟﻘﺭﺍﺭﺍﺕ ﺍﻟﺼﺎﺩﺭﺓ ﺤﻭﻝ ﺍﻻﻨﺘﻬﺎﻜﺎﺕ ﺍﻟﺒﻴﺌﻴﺔ.
 .27ﻤﻥ ﺃﺩﻭﺍﺭ ﺍﻷﺴﺭﺓ ﺍﻟﻬﺎﻤﺔ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ.
ﺃ -ﺍﻟﺘﺼﺩﻱ ﻟﻠﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ.
ﺏ -ﺇﻜﺴﺎﺏ ﺍﻷﺒﻨﺎﺀ ﺍﻟﻘﻴﻡ ﻭﺍﻟﺴﻠﻭﻜﺎﺕ ﺍﻟﻤﻨﺎﺴﺒﺔ.
ﺠـ -ﺍﻟﺘﻌﺎﻭﻥ ﻤﻊ ﺍﻟﻤﺩﺭﺴﺔ.
ﺩ -ﺍﻟﺘﻌﺎﻭﻥ ﻤﻊ ﺍﻟﻤﺅﺴﺴﺎﺕ ﺍﻟﻭﻁﻨﻴﺔ.
 .28ﺃﺭﻯ ﺃﻥ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ ﺘﺼﻘﻝ ﻟﺩﻱ:
ﺍ -ﻤﻬﺎﺭﺓ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ.
ﺏ -ﻤﻬﺎﺭﺓ ﺤﻝ ﺍﻟﻤﺸﻜﻠﺔ ﻭﺼﻨﻊ ﺍﻟﻘﺭﺍﺭ.
ﺝ -ﺍﻟﻘﺭﺍﺀﺓ ﻭﺍﻻﻁﻼﻉ.
ﺩ -ﺍﻻﺴﺘﻔﺎﺩﺓ ﻤﻥ ﺍﻟﻤﻭﺍﻗﻊ ﺍﻻﻟﻜﺘﺭﻭﻨﻴﺔ.
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 .29ﻤﻥ ﺃﻫﻡ ﺍﻟﻭﺴﺎﺌﻝ ﺍﻟﺤﺩﻴﺜﺔ ﻟﻺﺩﺍﺭﺓ ﺍﻟﺒﻴﺌﻴﺔ.
ﺃ -ﻨﺸﺭ ﺍﻟﻭﻋﻲ ﺍﻟﺒﻴﺌﻲ ﻓﻲ ﺍﻟﻤﺩﺭﺴﺔ.
ﺏ -ﺍﻟﺘﺩﺭﻴﺏ ﺍﻟﺒﻴﺌﻲ ﻟﺠﻤﻴﻊ ﺃﻓﺭﺍﺩ ﺍﻟﻤﺠﺘﻤﻊ.
ﺠـ -ﺘﻘﻴﻴﻡ ﺍﻟﻤﺸﺎﻜﻝ ﺍﻟﺒﻴﺌﻴﺔ.
ﺩ -ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﺌﻴﺔ.
 .30ﺸﺠﻊ ﺯﻟﺯﺍﻝ ﺘﺴﻭﻨﺎﻤﻲ ﻓﻲ ﺍﻟﻴﺎﺒﺎﻥ ﻋﺎﻡ  2011ﻋﻠﻰ:
ﺏ -ﻤﻨﺎﻫﻀﺔ ﺒﻨﺎﺀ ﺍﻟﻤﻔﺎﻋﻼﺕ ﺍﻟﻨﻭﻭﻴﺔ.
ﺍ -ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﻁﺎﻗﺔ ﺍﻟﻨﻭﻭﻴﺔ ﺒﺩﻝ ﺍﻟﺒﺘﺭﻭﻝ.
ﺩ -ﺍﻟﻬﺠﺭﺓ ﺇﻟﻰ ﺍﻷﺭﻴﺎﻑ.
ﺠـ -ﻋﺩﻡ ﺒﻨﺎﺀ ﺍﻟﻤﻨﺎﺯﻝ ﻗﺭﺏ ﺍﻟﺒﺤﺎﺭ.
 .24ﻴﻘﺼﺩ ﺒﺄﺴﻠﻭﺏ ﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﺔ ﻓﻲ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺒﻴﺌﻴﺔ.
ﺃ -ﺍﻟﺭﺤﻼﺕ ﺍﻟﻤﻴﺩﺍﻨﻴﺔ .ﺏ -ﺠﻤﻊ ﺍﻟﻌﻴﻨﺎﺕ .ﺠـ -ﻤﺭﺍﻗﺒﺔ ﺍﻟﻜﺎﺌﻥ ﺍﻟﺤﻲ ﻓﻲ ﺒﻴﺌﺘﻪ ﺍﻟﻁﺒﻴﻌﻴﺔ
ﺩ -ﺍﻟﻌﻤﻝ ﺍﻟﺠﻤﺎﻋﻲ.
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